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Introduction 

The teacher education program at Edgewood College emerges from three major sources of influence: our tradition, 
our mission, and our profession. 

The tradition of the Sinsinawa Dominican Sisters who founded and continue to sponsor Edgewood College is 
guided by a heritage committed to teaching.  In the Dominican tradition, Edgewood College places a strong 
emphasis on informed reflection and the establishment of relationships that make it possible to share the fruits of 
one’s reflection with others. 

Our mission as a Catholic, Liberal Arts College, encourages professional service with a vision of peace and justice 
and further influences our teacher education program.   

Our profession is reflected in the many groups within the larger community that are concerned with and make 
substantial contributions to education in the contemporary world.   

Edgewood College places a strong emphasis on preparing teachers who are reflective practitioners and who can 
provide leadership at the classroom, school, district, and system levels.  Field experience offers opportunities for the 
candidate student teacher to develop and articulate their own philosophies of education as they gain understanding of 
themselves through four professional portraits: Educator as Researcher, Educator as Advocate, Educator as Crafts-
person, and Educator as Professional.  Candidate student teachers also attend concurrent seminar sessions that serve 
as opportunities for collegial sharing, edTPA preparation, and educational validation.   

Students seeking to complete their student teaching experience at Edgewood College must apply for admission to 
teacher education and student teaching through a four-step transition program that is, in part, documented in the 
candidate’s portfolio.  The steps are colored coded and include Preliminary Entry, Aspiring Professional, Emergent 
Professional, and Licensure Endorsement.  The steps prior to student teaching require endorsements and artifacts of 
accomplishment documented in the Candidate Portfolio.  Pre-student teaching practicum also includes many 
opportunities for both developmental and diverse experiences.   

The cooperating teacher, candidate student teacher, and college supervisor partnership provides the foundation for 
the candidate student teacher to make the transition from the emergent stage of professional preparation to the role of 
initial educator.   

This handbook has been created to assist candidate student teachers, cooperating teachers, and college supervisors in 
maintaining a consistent understanding of processes and procedures related to the student teaching experience.  
Documents that may be helpful are included in the final section of this handbook under Selected Documents.   
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The Student Teaching Experience Information 
For Candidate Student Teachers  

Student Teaching 
All candidates at Edgewood College pursuing initial certification must participate in student teaching and attend 
student teaching seminars that include an edTPA and assessment based on the ten InTASC Model Core Teacher 
Standards.  Per Wisconsin Department of Public Instruction (WI DPI) Administrative Code [PI 34.15 (4)(e)], at a 
minimum, for each student, student teaching is full days, full semester following the daily schedule and
semester calendar of the cooperating school in which the candidate student teacher is placed. 

Placements are made by the office of candidate student teacher placement in consultation with faculty and 
cooperating school officials.  Under the guidance of a qualified and experienced classroom teacher and with 
developmental assessment from a college supervising teacher, candidate student teachers assume increasing 
responsibility for teaching over the full range of professional tasks. At a minimum, candidates should
experience two weeks of independent lead teaching in each of their student teaching placements.

Supported by an initial informational orientation meeting as well as a dinner gathering early in each semester, 
cooperating teachers, candidate student teachers, and college supervisors form a professional development team for 
this capstone professional experience. The student teaching experience includes a gradual release of responsibility 
to the candidate student teacher in three distinct phases: Induction, Participation, and Independent Lead Teaching. 
(See pages 11-12 of this handbook for a detailed explanation of these phases.) 

Student Teaching Placement 
The Placement Coordinator collaborates with college faculty and the appropriate K-12 school partner personnel 
(teachers, principals, curriculum and instruction coordinators, dean or students, etc.) to determine appropriate student 
teaching placements. 

Candidate student teachers occupy a dual position as a student and as a candidate student teacher undertaking actual 
instructional responsibilities.  In addition to responsibilities at the cooperating school site, candidate student teachers 
also have obligations to attend seminar meetings at the college. The mandatory and regularly held college seminars 
will provide opportunity for collegial sharing as well as important information regarding licensing, interviewing, 
job placement, edTPA, and  educational validation. 

Candidate student teachers will receive a schedule of seminars prior to their first semester of student teaching.  These 
seminars will address edTPA, student teaching processing, resumes, preparing for interviews, and the beginning 
steps of licensing.  A specific licensing seminar will occur near the end of the semester and you will receive notice of 
this. You can also contact the Certifying Officer for date and time.
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Placement Process: 
In order to student teach, the candidate student teacher must  
complete the prior Edgewood School of Educations 
Professional Transition Steps. The Foundations of Reading 
Test, if required for licensing, must be passed prior to 
certification.. 

An Application for Student Teaching Placement is then turned 
in to the SoE Office, in DeRicci 234.  (A copy can be found in 
the documents section of this handbook)

When the application has been processed, a request packet for 
Student Teaching Placement is sent to the potential 
cooperating teacher(s). 

If the potential cooperating teacher agrees by way of returned 
and signed request form, their contact information is sent to 
the Candidate student teacher.  If the potential cooperating 
teacher declines, a new request is sent to a different potential 
cooperating teaching. 

At that time the candidate student teacher sets up an interview 
with the potential cooperating teacher (see Form 1 in selected 
documents). 

Upon Mutual Agreement…resulting from successful 
interview…PLACEMENT is finalized. 

Candidate student teacher then registers for Student Teaching. 

Candidate student teachers are typically placed in schools in 
the greater Madison and Dane County area.  The Student 
Teaching Placement Coordinator in consultation with 
Edgewood education faculty and cooperating school officials 
makes all placements.  Candidate’s preferences are considered 
when possible but the School of Education makes the final 
determination of placement.  Placements outside the Madison 
and Dane County area require special arrangements and 
possible additional surcharge fees.  

In order to foster the professional growth of the candidate student teacher, the School of Education will
not place a student in a setting with a conflict of interest (i.e. schools in which the student has attended, 
schools in which the student has a close family member or friend employed or enrolled, etc.)  

Emergent Professional Transition Step 

Application for Student Teaching Placement 

Request packet for Candidate student teacher 
Placement is sent to potential Cooperating Teacher(s). 

Cooperating Teacher 
Agrees 

Cooperating Teacher 
Declines 

Cooperating Teacher 
Contact Info is sent to 
Student Teaching 
Candidate 

Student Teaching 
Candidate sets up 
interview with Potential 
Cooperating Teacher 

Mutual Agreement 
Equals 

PLACEMENT! 

Dissatisfaction 

New Request is 
sent and process 
starts over. 

New Request is 
sent and process 
starts over. 
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Student Teaching Orientation 
A mandatory orientation session is required of all candidate student teachers and is scheduled late in the semester 
prior to student teaching. An orientation dinner for all candidate student teachers, cooperating teachers, and college 
supervisors is held early in each semester.This dinner is mandatory for the student teachers. Prior to the dinner and 
the start of the semester, the college supervisor will be in touch with the candidate student teacher as well as the 
cooperating teacher to clarify expectations and assignments and familiarize all parties to the student teaching 
experience. 
Cooperating Teacher Interview 
Candidate student teachers interview prospective cooperating teachers as a way of determining the potential 
success of the relationship prior to establishing final placement.  This is the first step in the student teaching 
process. (See document section)

Cooperating Teachers 
Cooperating teachers must meet the WI DPI Administrative Code [PI 34.15 (6) (a, b, c)] criteria in order to be 
considered to supervise and evaluate candidate student teachers.  Every cooperating teacher must… 

x Hold a current and valid license from the Wisconsin Department of Public Instruction to teach in the area
and at the developmental level of the placement

x Have at least 3 years teaching experience with at least one year teaching experience in the school or school
system of current employment or have at least 3 years of pupil service or administrator experience with one
year in the school or school system of current employment

x Have completed training in both the supervision of clinical students and in the applicable teacher standards

The college ascertains qualification in initial inquiries to potential cooperating teachers. 

College Supervisors 
The student teaching placement coordinator in collaboration with the Dean of the School of Education and faculty 
members with expertise in each area of training for licensure assigns college supervisors.  These assignments are 
contracted.  Regretfully, specific supervisor requests by the candidate student teacher cannot be accommodated.   

The candidate student teacher/college supervisor relationship is very important.  During student teaching the 
college supervisor serves as the liaison between the candidate student teacher and the college.  The college 
supervisor will visit the candidate student teacher on site a minimum of four times.  In order to facilitate the on 
site visits the candidate student teacher should: 

x Cooperatively plan with the college supervisor for the four required observations
x Invite evaluation of the candidate student teacher lesson from the college supervisor
x Plan goals for the next observation visit and reflect on ways to improve
x Conference with college supervisor and cooperating teacher
x Schedule at least one visit from the principal or department chair as appropriate
x Plan for Cooperating Teacher participation in 3-way conferences
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Student Teaching Protocol 
Cooperating teachers determine roles of candidate student teachers regarding discipline, parent contacts, readiness to 
take over the class, and the general conduct of the student teaching experience.   Candidate student teachers seek to 
develop their professional teaching style within that context.  Candidate student teachers should plan jointly with the 
cooperating teacher to create a set of experiences that will fit the needs of the educational program for pupils as well 
as the professional needs of the candidate student teacher and the obligations of the cooperating teacher to the pupils 
and the school. 

We make the following suggestions to candidate student teachers to establish a framework within which they can 
plan for a successful professional experience with their cooperating teachers: 

Relationship with Cooperating teacher 
x Clarify expectations with the cooperating teacher—make sure both parties are clear

(Candidate student teacher’s expectations as well as the expectations of the cooperating teacher)
x Create a time to conference regularly with your cooperating teacher
x Keep and share a journal as a way to communicate and reflect
x Ask for help when you need it
x Be on time and present—too many absences could result in failure or extension of student teaching

Professional Protocol 
x Dress appropriately and professionally!  You are representing yourself as well as Edgewood College
x You are a guest in the school; act accordingly
x Volunteer to do things—go the extra mile
x Get to know all school personnel including support staff, food service, and custodial staff
x Review the subsequent section on candidate student teacher assessment and evaluation.  Find ways

in which those sections apply to you and your situation.

Teaching Expectations 
x Full time attendance is mandatory (see Form 2 in selected documents)
x Complete lesson plans every day  (See helpful documents)
x Use InTASC Standards as a guide (see Form 8 in selected documents)

o College Supervisor will document evidence of standards
x Set appropriate times for arrival and departure
x Plan for lead teaching in collaboration with your cooperating teacher

o Minimum of two weeks lead teaching
x Work to develop your style of discipline; ask for guidance if necessary
x Participate in faculty meeting, assemblies, department meetings
x Evaluate and adjust to individual learning styles, reading and implementing IEPs.
x Use style of printing/writing/communication appropriate to the school
x Put theories and approaches studied in methods courses into practice: (for example)

o Cooperative groups ○ Critical thinking
o Whole language ○ Paired instruction
o Problem solving strategies ○ Interdisciplinary units
o Learning styles ○ Achievement motivation
o RTI ○ Emerging technologies
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Helpful Suggestions: 
x Participate in on-going assessment of your teaching

o Set a specific conference time for mid-term evaluation of your student teaching experience
o Keep a record of mid-term evaluation (yours to keep)
o Reflect on its implications for your improvement

x Visit other classrooms and teachers
x Keep a personal file with copies of all important documentation
x Ask the principal to observe you in the classroom
x Ask for letter of recommendation at the end of the semester

o Classroom Teacher
o Principal/Department Chair
o Supervisor

x Send in lesson plans if you are absent
x Share your knowledge and skills through your edTPA specific to your subject and grade level
x Candidate student teacher seminars and dinner are mandatory
x Contact College Supervisor immediately if any problems arise
x Final Evaluations, Initial Educator Statement, ELO form, and DPI requirements documentation must

be received by student teaching placement office to ensure timely processing of your license
application at the end of student teaching

x Make appointment with your Edgewood College Education Advisor to complete Licensure
Endorsement (green step)

From your first day as a candidate student teacher you must conduct yourself in a manner that will reflect well upon 
you and the college.  In so doing, your pupils, cooperating teacher, and other staff members will accept you as an 
active, participating member of the teaching profession.  You will then have established a sound foundation for your 
future.   

Candidate student teacher Assessment and Evaluation 
There are many opportunities for assessment and evaluation throughout the student teaching experience. The 
cooperating teacher evaluation forms and related assessment rubrics provide a framework for the assessment 
and evaluation process.  College supervisors will be documenting progress using additional tools throughout 
the semester and converse with the candidate student teacher and the cooperating teacher frequently 
regarding the candidate student teacher’s progress. (See Helpful Documents). A candidate student teacher should
schedule a time each week for conferencing with the cooperating teacher.  A brief evaluation session daily would be 
most valuable if time permits. Students will submit their edTPA, which is a subject-specific assessment that 
demonstrates their ability to effectively teach subject matter to all students through 
the use of authentic teaching materials. 

Self-assessments and evaluation are also important.  Self-evaluations may be accomplished in a variety of ways. 
Recording daily activities in a teaching log is one possible approach; incorporating a reflective activity into your 
lesson planning may be helpful.  The sample lesson plan outline as well as rubrics and standards for assessment of 
candidate student teachers are also appropriate aids for self- evaluation.  

Candidate student teachers should reflect often upon these necessary qualities.  Concerns, questions, and suggestions 
should be shared with the cooperating teacher and college supervisor as they arise during the student teaching 
experience. 
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Initial Candidates Dispositions- These dispositions are expected to be maintained by all Edgewood Candidate 
Student teachers (Level 1) 

Collaboration: The student works with others in a spirit of partnership to achieve a common goal. Collaboration 
includes qualities and indicators such as: 

� Effective verbal and non-verbal communication skills
� Flexibility with others
� Adapting to change
� Constructive interactions with peers/colleagues, administrators, supervisors, staff, mentor teachers,

and parents marked by courtesy and civility
� Consistent, timely communication with colleagues, supervisors, & mentor teachers when questions or

concerns arise
� Recognition of a range of valid viewpoints
� Soliciting suggestions and feedback from others
� Shows the capacity to take initiative.

Honesty and Integrity: The student demonstrates truthfulness, professional behavior, and trustworthiness. 
Honesty and Integrity include qualities and indicators such as: 

� Forthright interactions with others, upholding high standards of trust, character, and academic integrity.
� Crediting sources when appropriate in completing course and field experience assignments
� Ensuring that confidentiality is maintained.

Respect: The student honors, values, and demonstrates consideration and regard for oneself and others. Respect 
includes qualities and indicators such as: 

� Communicating in ways that are respectful of self and others in terms of feelings, ideas, and contributions.
� Establishing good rapport with students and colleagues
� Respecting cultural patterns and expectations within a community context
� Respecting diversity and encouraging positive interactions and the participation of all.
� Compassion and respect for the feelings of others
� Speech and behavior that are sensitive to linguistic and cultural differences, respecting the dignity and worth

of all.

Reflection:  The student examines performance & attitudes in pursuit of continual growth as a teacher. Reflection 
includes qualities and indicators such as: 

� Listening and responding thoughtfully to professional feedback
� Receiving constructive feedback in a positive manner, making necessary adjustments
� Prioritizes reflecting on and evaluating own work
� Is willing and able to recognize difficulties or deficiencies, seeking to improve skills
� Values the cyclical nature of inquiry, reflection, and action
� Regularly reflects on the nature of one’s commitment to the profession

Professional responsibility: The student is reliable, using sound judgment and situation appropriate behavior. 
Responsibility includes qualities and indicators such as: 

� Balancing personal life with professional demands, challenges, and opportunities.
� Completing assigned tasks in a timely manner
� A commitment to justice, fairness, and the ability of all students to learn
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� Capacity to conduct oneself with composure and confidence
� Authentic commitment to teaching and the subject matter
� Self-control in dealing with others.
� Handling frustration appropriately; professional in demeanor.
� Dependability, conscientiousness, and punctuality
� Modeling the social skills, character traits and dispositions desired in students
� Preparedness
� Adhering to rules and policies.
� Communicating in a professional manner
� Keeping abreast of school policies, reading manuals and other communications
� Maintaining a professional appearance and demeanor
� Meeting professional responsibilities in a timely manner while maintaining a positive attitude.

Candidate Dispositions (Level 2) - (Aligned to the InTASC Standards)

Critical thinking:  The student critically assesses and questions beliefs and ideas from multiple perspectives. 
Critical thinking involves qualities and indicators such as: 

� Acknowledging that subject matter knowledge is not a fixed body of facts; conveying to learners an
appreciation of multiple perspectives (1)

� Developing students’ critical thinking and individual problem solving skills (4, 9)
� Commitment to the expression and use of democratic values in the classroom (5)

Diversity:  The student respects individual differences and encourages positive interactions and the participation of 
all. Diversity includes qualities and indicators such as: 

� Appreciation of individual variation within each area of development (2)
� Valuing human diversity, respect for differing personal and family backgrounds, and concern for all aspects

of a child’s experience and well-being (3. 10)
� Adapting instruction to student responses, ideas, and needs (4)
� Considering the role of different motivational strategies in encouraging diverse learners (5)
� Appreciating the cultural dimensions of communication (6)

Learning Environment: The student effectively uses knowledge of motivation and behavior to create positive 
social and academic climates in the classroom and school. Construction of a positive learning environment includes 
qualities and indicators such as: 

� Using students’ strengths as a basis for growth for growth, and uses weaknesses as learning opportunities (2)
� Making students feel valued, and helps them value each other (3)
� Affirming that all children can learn
� Valuing the role of students as active participants in classroom processes (5)
� Creating an open and engaging classroom in which learners are invited to participate on many levels,

including decision-making (5)
� Recognizing the value of intrinsic motivation, working to nurture a love of learning among students (5)
� Open to working with others to improve the overall climate for students (10)

Relationships: The student builds and expands connections within the school & larger community. Relationships 
includes qualities and indicators such as: 

� Sensitivity to community and cultural norms (3)
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� Valuing planning as a collegial activity (7)
� Consulting with other adults regarding the education and well-being of students (10)

Communication: The student communicates thoughtfully to foster inquiry, collaboration, and supportive 
interactions within and beyond the classroom. (6) Communication includes qualities and indicators such as: 

� Valuing the many ways in which people communicate and encouraging many modes of communication in
the classroom.

� Thoughtful and responsive listening
� Appreciating cultural dimensions of communication, and seeking to foster multicultural sensitivities through

communication that is respectful in terms of diversity (including gender, family, religious, and language
diversity) and the use of people-first language.

Professional responsibility: The student demonstrates situation appropriate behavior. Professional responsibility 
includes qualities and indicators such as: 

� Valuing both long & short term planning (7)
� Flexibility in planning, adapting instruction to student responses ideas, and needs (4, 7)
� Valuing ongoing assessment, using multiple strategies accurately and systematically to monitor and promote

student learning (8)
� Commitment to reflection and ongoing teacher inquiry into content and pedagogy, continually seeking out,

developing, and refining practices that address the needs of students (1, 9)
� Maintaining the privacy of students and confidentiality of information (10)
� Enthusiasm for the disciplines taught, making connections within and among subject areas, the students, and

the world (1)
� Dependable, conscientious, and punctual.
� Maintaining a professional appearance and demeanor.

The School of Education and the College reserve the right to modify, amend, and/or change the Candidate 
Dispositions Policy (including the unit approved list of dispositions, definitions, requirements, timelines, and/or 
assessment tools and policies) as program and/or student needs require. 

Formal Evaluations 
The college supervisor will make a minimum of four formal evaluation visits to the student teaching site and will be 
completing a final evaluation at the end of the semester.  The cooperating teacher will be completing two formal 
evaluations: one at approximately mid-term; the other, at the end of the student teaching experience.  Two final
evaluations, one from your cooperating teacher and one from your college supervisor become part of your 
official records at the college. These evaluations must be submitted prior to student licensing.

Student Teaching Seminar 
Candidate student teachers occupy a dual position as a student and as a candidate student teacher undertaking actual 
instructional responsibilities.  In addition to responsibilities at the cooperating school site, candidate student teachers 
also have obligations to attend seminar meetings at the college. The mandatory and regularly held college seminar 
will provide opportunity for collegial sharing as well as important information regarding edTPA, licensing, 
interviewing, job placement, portfolio review, and validation. 
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Information for the Candidate Student Teacher 

Phases of Student Teaching 
Edgewood College uses three distinct phases of student teaching as an outline for candidate student teacher 
development.  As the semester progresses the candidate student teacher moves through Orientation or Induction, to 
Participation, and finally to Independent Lead Teaching. 

Induction- Beginning your student teaching assignment: The first phase is Orientation or Induction (Weeks 1-2). 
As a part of the Orientation phase, the college supervisor schedules an Orientation Visit with the candidate student 
teacher and cooperating teacher to outline semester expectations.  The cooperating teacher explains the school 
philosophy, school wide expectations for behavior, student IEPs, specific department and program expectations. 
The cooperating teacher and the candidate student teacher determine specific class and student observations and 
determine the instructional responsibilities the candidate student teacher may become involved with immediately.   

This period of induction or orientation is crucial. This is the time when the supervisor-mentoring role is established 
to benefit the candidate student teacher and the cooperating teacher. It is important that candidate student teachers, 
cooperating teachers, and college supervisors discuss ways of handling instruction on a cooperative basis.  A system 
should be arranged wherein either can participate actively without injuring the prestige of the other.  For example, 
when the candidate student teacher wishes help, he/she would know how to obtain it from the cooperating teacher 
while the class is in progress; likewise the cooperating teacher could be able to enter class discussions tactfully 
whenever is seems necessary. Considerations of this kind give rise to these specific practices candidate student 
teachers have found helpful:  

1. For the initial teaching experience, selecting an area in which he/she feels secure.
2. After a lesson has been approved, following it without major last minute changes.
3. Practicing demonstrations before presentation.
4. Having additional activities in reserve in case timing has been miscalculated.

When you begin your student teaching assignment, you should consult with your cooperating teacher about the 
specifics related to the school and your student teaching assignment.  Most candidate student teachers attend faculty 
meetings, meet the principal, and interview other school personnel.   

Participation- Expanding Your Student Teaching Experience: During weeks 2-6, Participation, the candidate 
student teacher plans with the cooperating teacher and implements teacher made lessons in small groups moving to 
larger group instruction. As a developmental experience, student teaching should begin with appropriate tasks and 
move on to more complicated and demanding situations throughout the semester.  During the first few days of your 
assignments, you should obtain as much information as possible about the pupils through observation, legal 
documentation, and from the presentations of the cooperating teacher.  Volunteer to handle as many of the routine 
duties as you can. The edTPA will be completed during this phase.

Independent Teaching: A significant period of Independent Teaching should take place during weeks 7– 18.
During this time the candidate student teacher plans and implements lessons with cooperating teacher approval. The 
cooperating teacher observes and assists the candidate student teacher while instructing during the early weeks of 
the participation phase as the candidate student teacher becomes more independent in instruction across the day.   
In a sense it is during this time that the cooperating teacher and the candidate student teacher share and exchange 
roles.  The exact time for this exchange cannot be prescribed since it will need to be modified to fit each situation.  
The expectation is that for each placement the candidate student teacher will be responsible for the entire day for a 
minimum of two weeks.  This is commonly referred to as your lead weeks. 
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Independent Lead Teaching: The candidate student teacher should engage in at least two full weeks (or more) of 
independent lead teaching. If the candidate student teacher is completing two nine-week placements the progression 
to independence occurs at a faster pace. During each phase the college supervisor and the cooperating teacher 
provide the candidate student teacher feedback on planning skills, classroom performance and personal teaching 
characteristics.  If possible it is best not to complete the lead weeks back to back.

During your period of student teaching you are expected to demonstrate growth in the skills of an effective teacher. 
You should strive to develop the following skills in the classroom: 

1. Have a strong knowledge of the subject matter related to your teaching assignment
2. Be able to develop appropriate objectives, to select and organize subject matter to meet those objectives and

facilitate student learning
3. Aid in the adjustment of problems of the pupils in your group
4. Maintain social control of your classroom and use good techniques in classroom management

x Make classroom management an integral part of your teaching and sustain interest through careful
planning

x Treat your pupils with the same courteous respect with which you expect
x Keep and effectively interpret anecdotal and cumulative records of individual pupils
x Know and use psychological principles of learning
x Use various methods of instruction within the following framework:

o Planning activities that provide for individual differences
o Conducting discussions so that pupils give clear, accurate, and complete expression of their

ideas
o Planning for effective use of appropriate instructional resources and media
o Making use of diagnostic and remedial testing procedures

5. Participate in community affairs in order to be able to assist in creating and maintaining good relations
between the school and the rest of the community.  It will help you:
x Know ways to take an effective part in community affairs
x Acquaint yourself with available community resources
x Develop in your pupils an awareness of community problems
x Obtain the cooperation of parents in school activities

If, in the opinion of the cooperating teacher, a candidate student teacher seems unable to perform adequately, the 
candidate student teacher's college supervisor should be notified. The opportunity to shift assignments may be given 
or student teaching may be terminated. 

Maintaining Professional Relations 
The student teaching experience offers an opportunity not only to work directly with pupils for their benefit, but 
also to work with other professionals engaged in the same profession.  They need to foster and nurture professional 
relationships with the entire school staff.  The staff represent a network of support, and provide an opportunity to 
acquire knowledge, skills, and attitudes for future professional relationships.  Understanding your professional 
relationships will help you to derive benefit from your teaching and increase your personal effectiveness.  The 
following expresses a few examples of how you might build professional relationships during student teaching. 

The Principal  
The principal can provide you with opportunities to obtain greater knowledge of the school program, if you 
express an interest, by assigning you extracurricular duties.  You may want to consider requesting that the 
principal or assistant principal observe you during your student teaching.  Not only is this a valuable 
experience for your growth, but also a positive step toward securing a recommendation from that principal 
once you begin your job search. 
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The Cooperating teacher 
The heart of your student teaching experience depends on your relationship with your cooperating teacher.  
The cooperating teacher has a difficult position to maintain.  He/she, too, serves in a dual capacity and has 
dual responsibilities.  His/her first responsibility is to provide instruction for a group of learners in the 
classroom. Cooperating teachers should be willing to allow candidate student teachers to try various types 
of instruction because they realize from experience that no two teachers can teach exactly alike. On 
occasion, however, the cooperating teacher may insist that a lesson be taught in a particular manner.  In such 
cases, your responsibility is to comply with the wishes of your cooperating teacher rather than to show 
originality by trying something else.  As a beneficiary of the cooperating school, you must adjust to the 
practices of the school and the cooperating teacher.  

Learn to be objective in your conference with your cooperating teacher. All conferences should be planned 
at his/her convenience. Your relationship will be aided if you are willing to discuss areas that need 
improvement, as well as your strengths, offer your opinions and try to analyze your teaching aims, methods 
and techniques. 

Plan your lessons far enough in advance to enable your cooperating teacher to discuss them. No effective 
program of instruction can be built upon ill-planned or extemporaneous teaching. 

Two general guidelines: First, you will gain in direct proportion to your investment of time, effort, 
creativity and flexibility. Second, your suitability will be appraised in terms of your dedication to the 
primary function of the school, i.e., what student learn in their intellectual, moral, social, and physical 
development under your guidance. 

Other Classroom Teachers and School Personnel 
From the very beginning, you ought to make a concerted effort to know and to appreciate the services and 
functions of all school personnel for the benefit of student learning.  Take time to show personal interest in 
what other members of the school community do; your rewards will be great. 

The College Supervisor 
Your college supervisor is intensely interested in helping you become progressively self- sufficient and 
expects you to show definite growth in the types of responsibilities you assume, in the confidence you 
demonstrate, in the performance of tasks you undertake, and in your understanding of youth and the 
advancement of their learning.  Your college supervisor will assist you in working out answers to the many 
questions that will arise. He/she will help you evaluate your teaching procedures and plans.  It is essential 
that you view this evaluation in a positive sense as a means of increasing your growth rather than as a 
negative experience; the cooperating teacher’s experience and understanding of teaching are at your service. 

Regulations 
Candidate student teachers are governed by the regulation in effect for regular staff members at the school of 
placement.  They are expected to follow the calendar of the school to which they are assigned rather than that of the 
college, including winter and spring breaks.  However, when the school has been officially called off for students 
due to snow, ice, i.e., the candidate student teacher is not required to spend a workday at the school.  In case of an 
absence, the candidate student teacher must notify the cooperating teacher, the principal (if appropriate), and the 
college supervisor.  It is wise to have phone numbers and email addresses easily accessible.  Excessive absence will
result in an extension of the student teaching experience, could affect your grade, may delay your graduation 
and extend the processing time for your teaching license application. 

Candidate student teachers cannot take the place of the classroom teacher as a substitute teacher!! 
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Work Stoppage Policy 

A work stoppage is defined as a teacher strike, a lockout by the school board, or a formal slowdown action on the 

part of teachers.  When a work stoppage occurs in a school system where candidate student teachers, interns, or 

practicum students are assigned, it is the policy of the Edgewood College School of Education that such candidate 

student teachers, interns, and practicum students, as temporary assignees to the school system, are to be considered 

non-participants in such work stoppage as well as in any on-going or ensuing negotiation processes. 

In order to insure an appropriate student teaching, internship or practicum experience, it is understood that when a 

work stoppage occurs, the assignment may be lengthened or the student may be assigned to another school system.  

The Student Teaching Placement Office whose responsibility it is to assign candidate student teachers and interns 

will arrange the reassignment.  When a work stoppage is in effect, it is understood that candidate student teachers or 

interns may not serve as substitute teachers. Where a teacher slowdown occurs, candidate student teacher and interns 

should contact the Placement Office, dstamler@edgewood.edu to receive instructions as to where to report to during 

the stoppage.  It is not recommended that they report to their assigned school. However, should they choose, they 

should not undertake any responsibilities that supplant those usually performed by teachers in the building.  If 

problems arise, the candidate student teacher should contact their college supervisor. 

Information for the Candidate Student Teacher: Other Considerations 

Completing Your Portfolio 

Your portfolio documents your progress through the program. Now is the time to make sure that you have 

a copy of the evaluations from all of your practicum experiences included in your portfolio. The final 

requirement is to include a copy of your college supervisor’s and your cooperating teacher’s evaluations of 

your candidate student teaching experience(s). 

Life After Student Teaching 

Life after student teaching is greatly influenced by the success of your student teaching experience.  It is 

there that the results of all your hard work and professional preparation for the responsibilities of teaching 

will be played out.  You will be able to review your experience in light of assessments, evaluations, and 

recommendations; to begin the process of seeking your initial teaching license and your first professional 

appointment; and to transition into the professional development process and related mentoring of the 

Wisconsin system of licensing and professional development. 

Candidate Student Teacher Access to Evaluation Records 

Candidate student teachers may review their evaluation records.  You should request a copy of your student 

teaching evaluations from your cooperating teacher and your college supervisor.  In addition, these records 

are filed in the main office of the School of Education. 

Certification/Licensure 

Certification is often used as a synonym for licensure and means the formal recognition that an individual 

has met state requirements for licensing as a teacher.  Licensing teachers is still primarily the responsibility 

of each of the separate states. 

In Wisconsin, all licensing standards and regulations for teachers within the state of Wisconsin are the 

responsibility of the Wisconsin Department of Public Instruction.  The State Superintendent has the final 

legal authority to issue or to revoke all certificates or licenses.  
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The Wisconsin Superintendent of Public Instruction operates under what is called “the approved program 

approach” to teacher certification and licensing.  Under such an approach, each institution that desires 

approval for its teacher education offerings proposes such programs to the State Department of Public 

Instruction for approval.  Following the approval of a college or university’s teacher education program by 

the Department of Public Instruction, the institution certifies, by action of the Edgewood College Teacher 

Certification Officer, on a license application that an individual has satisfactorily completed the program as 

approved. The actual granting of the license for individuals recommended under that process is automatic 

upon the payment of fees and appropriate agency review. 

ELO forms and licensing information can be found at the end of the handbook in the helpful documents 
section. ELO forms are available from the School of Education Main Office, you can also have one sent by

email at your request.  (dstamler@edgewood.edu) 

It is the student’s responsibility to submit the ELO forms by email to the certifying officer. 

Edgewood will host a licensing seminar near the end of your student teaching experience to go over all 

requirements necessary to receive your license in a timely manner.  It typically takes 6 – 8 weeks for DPI to 

process a license. 

Entering the Profession 

A variety of teacher placement services are accessible through the Internet; the following are examples: 

WECAN:  http://services.education.wisc.edu/wecan/ 

Career Builder: http://www.careermosaic.com  

Cool Works:   http://www.coolworks.com/showme/ 

Informational material circulated in student teaching seminars will also assist with this aspect of entering 

the profession. 

Seeking Licensure in Other States 

In states other than Wisconsin, the candidate must seek licensure information directly from that state. 

Application is made to the licensing office of the department of education in the state in which the 

candidate hopes to teach.  Typically, the candidate will complete a license application, pay appropriate 

fees, submit copies of official transcripts, and have verification from Edgewood College regarding program 

completion here. 

The teacher education program at Edgewood College is nationally accredited by the National Council for 

the Accreditation of Teacher Education (NCATE).  Candidates seeking licenses in other states may need 

verification of the college’s accreditation status.  That information may be obtained from the School of 

Education. 
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Information for the Cooperating teacher 

Cooperating teacher and College Supervisor Roles 
Throughout the student teaching experience, it is essential that the relationship between the college supervisor and 
cooperating teacher be one marked by good communication, candidness, and cooperation in the joint professional 
responsibility of assisting the candidate student teacher to: 

1. Gain a feeling of security
a. Treat him/her as a professional person
b. Orient him/her to the school
c. Give him/her status in the class

x Introduce him/her as a teacher, rather than a student 
x Make him/her an active participant from the first day 
x Gradually delegate appropriate responsibility for teaching 

2. Develop a professional attitude toward teaching
a. Share the satisfaction of

x The unique responses of students 
x The achievement of a wide range of students 
x A class well planned and carried through 
x Develop a philosophy of teaching 

b. Help him/her, in his/her own subject area, to become familiar with and to evaluate:
x Current issues and points of controversy 
x Current methods for teaching 

c. Give him/her an opportunity to experience the rewards of the democratic process:
x In the classroom 
x With the faculty and administrators 

3. Find his/her own way of teaching
a. Encourage him/her to develop differentiated assignments and to accept differentiated performances
b. Help him/her to sense various ways for evaluating pupil’s work

Cooperating teacher 
Cooperating teachers make a professional commitment to open their classrooms to candidate student teachers for the 
professional development of the candidate student teachers.  They must meet special criteria of the Wisconsin 
Department of Public Instruction for this purpose. Every cooperating teacher must… 

x Hold a current and valid license from the Wisconsin Department of Public Instruction to teach in the area 
and at the developmental level of the placement 

x Have at least 3 years teaching experience with at least one year teaching experience in the school or school 
system of current employment or have at least 3 years of pupil service or administrator experience with one 

year in the school or school system of current employment 
x Have completed training in both the supervision of clinical students and in the applicable teacher standards. 
This is available online for new Edgewood Cooperating Teachers: http://cooperatingteachers.edgewood.edu 

The college ascertains qualification in initial inquiries to potential cooperating teachers.  While the candidate student 
teachers are in their charge, cooperating teachers still maintain full responsibility for their classrooms and the pupils 
in their care. 
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College Supervisor 
College supervisors are Edgewood College faculty members who have at least three years of experience in 
prekindergarten through grade twelve settings or administrative settings appropriate to their assignment, per WI DPI 
Administrative Code PI 34.11 (1)(c).   

Supervisory Conferences 
Conferences are an essential part of the supervised student teaching experience.  The candidate student teacher will 
have conferences with the college supervisor as well as the cooperating teacher.  The purpose of these conferences is 
the improvement of teaching, provide feedback on the Ten InTASC standards, some topics could include: 

1. How to teach more effectively and with greater economy of time.
2. How to bring in a greater variety of activities.
3. How to increase the participation of students.
4. How to adapt teaching to individual and group differences.
5. How to evaluate the results of class work.
6. How to develop a democratic atmosphere.
7. How to get and hold the attention and interest of students.
8. How to encourage initiative among the students.
9. How to help student improve their study habits.

10. How to plan for students who complete work early or late.

Developmental Evaluation 
The developmental nature of the student teaching experience suggests that assessment and evaluation of the 
candidate student teacher should also be developmental and, thus, a continuous process throughout the experience.  
The evaluation forms, the suggestions of the cooperating teacher and the college supervisor, the list of expanded 
criteria for evaluation of the student teaching should all provide a context for this assessment and evaluation.  The 
candidate student teacher should always feel free to discuss assessment and evaluation matters with the cooperating 
teacher and the college supervisor and to use the seminar experience to pursue such issues as well. 

The developmental evaluation process is designed to strengthen the candidate student teacher’s abilities and to 
identify areas for improvement.  If the developmental evaluation uncovers major problems with a candidate student 
teacher’s performance in a particular situation, a candidate student teacher may be offered the opportunity to shift to 
another situation without detriment to the candidate student teacher or to the cooperating teacher; or student teaching 
may be terminated.  If, in the opinion of the cooperating teacher, a candidate student teacher seems unable to perform 
adequately, the candidate student teacher’s college supervisor should be notified.  The opportunity to shift 
assignments may be given or student teaching may be terminated. 

In unusual circumstances, a candidate student teacher may request a change of assignment; and/or a cooperating 
teacher may request removal of a candidate student teacher.  Before this action can be considered, however, 
discussions need to occur between the cooperating teacher, the principal or school contact person, and the college 
supervisor in an effort to resolve whatever problem exists.  On occasion, a candidate student teacher   may not fulfill 
responsibilities to their pupils’ learning; in such an instance and in the best professional judgment of the cooperating 
teacher and college supervisor, the candidate student teacher may be removed from the classroom. 
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COOPERATING TEACHER EXPECTATIONS 

1. Orientation -  (See "Getting Ready" in the Helpful Documents Section)

* Explain to pupils the responsibility of the candidate student teacher.

* Provide the candidate student teacher with a place for personal materials.
* Introduce candidate student teacher to members of the administrative staff, co- teachers, and

other school employees.

* Explain school routines, rules, and policies. (LMC, Computers, Smartboards, Copiers)
* Show candidate student teacher physical setup of the classroom, school buildings, and

school grounds

* Inform candidate student teacher of aims and objectives of teaching in the school district.

* Explain the overall plan of the course of study.
* Share with the candidate student teacher information about the interests, IEPs, and abilities

of pupils.

* Supply candidate student teacher with copies of the teacher’s guide, teacher’s manual,

textbooks, and other types of teaching aids.

* Share with candidate student teacher ideas, discoveries, and innovations in education.
(Websites, Blogs,Social Media)

* Share with candidate student teacher your expectations.

2. Planning/Instruction
* Develop well-balanced program of student teaching activities for the candidate student

teacher. These activities should include evaluation and assessment.
* Explain the principles related to certain teaching techniques.
* Demonstrate for the candidate student teacher different methods of procedures of teaching.

* Include organization of materials, your physical location and movement, seating
arrangements.

* Discuss proven techniques of classroom management and your preferred method,
encourage research and opportunities to try their own ideas.

* Involve candidate student teacher in planning and directing learning activities of children.

* Allow appropriate freedom for candidate student teachers as they assume more teaching
responsibility. Release your classroom to the student teacher.

* Make candidate student teacher aware of voice, pronunciation and level of vocabulary.
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* Hold scheduled conference periods with candidate student teacher.

* Arrange for candidate student teacher to observe other classrooms in the school building or

district.

* Provide opportunity for lead teaching.

* Allow for variety of techniques for teaching, e.g. cooperative groups, theme unit, whole

language, paired/team learning.

3. Evaluation
* Involve candidate student teacher in parent-teacher conferences. Encourage parent contact

especially the positives.

* Evaluate the progress of the candidate student teacher.

* Check unit and daily plans of the candidate student teacher. ( See Helpful Documents for
lesson plan templates)

* Keep a comprehensive record of the activities and progress of the candidate student teacher.

* Create a journal to be shared by both to document areas of growth and area of strength.

* Evaluate the activities and progress of the candidate student teacher with the advisor at

regular intervals.

* Share mid-term evaluation with student; no need to send to college.

* Submit final evaluation of candidate student teacher to college at semester’s end. (See
Helpful Documents)

4. Professional Development
* Invite candidate student teacher to participate in staff meetings.
* Involve candidate student teacher in extracurricular activities sponsored jointly by school

and community.

* Encourage participation in in-service programs, conferences, and professional organization

activities as possible.
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THE EXCELLENT STUDENT TEACHER 

Working with an excellent student teacher can be an enjoyable, rewarding experience for a cooperating teacher, yet it 
can be as difficult as working with an incompetent one. It may seem incomprehensible that it would be difficult to 
work with someone who demonstrates the following positive qualities: 

 Conscientious, prompt, punctual, responsible, honest
 Flexible, risk taker
 Knowledgeable, creative, grounded
 Enthusiastic. positive attitude, caring, empathetic, able to build rapport, “with-it”
 Good planning, management and organizational skills, problem solver
 Initiative, self starter, ambitious, wants to be there
 Effective use of varied instructional strategies, learns quickly
 Relates well with others, cooperative, accepts and acts on constructive criticism

However, problems can, and do, arise from two entirely separate dimensions; one being from the cooperating teacher’s 
perspective and the other from the student teacher’s personal issues. 

Due to a student teacher already exhibiting a high level of these skills, some cooperating teachers may be intimated and 
find it difficult to offer suggestions and identify areas for improvement; therefore, they don’t offer enough, if any, 
feedback. The “high” performing student teacher still needs nurturing guidance, specific feedback and improvement 
goals to become a well-rounded educator; in fact, many of them desire constant improvement to better their skills. The 
cooperating teacher’s feedback may focus on the expansion of content knowledge, investigation of new methodology, 
fine-tuning of skills, integration of technology, planning of interdisciplinary units, differentiation of instruction, etc.  
Lifelong learning and professional growth are important to all educators and setting the tone for self reflection and goal 
setting with an excellent student teacher is an important aspect of the cooperating teacher’s role. 

Sometimes an excellent student teacher, because they have many of the qualities mentioned above and find it quite easy 
to run a classroom, struggle with interpersonal behaviors. Being a high achiever, a student teacher may not understand or 
be able to relate to those students who don’t meet set expectations due to either low motivation or difficult life situations. 
He/she may exhibit inappropriate behaviors with colleagues by making rash personal judgments about other staff due to 
impatience/intolerance for professional circumstances or the inability to accept a different viewpoint. A third concern 
may come in the form of the student teacher’s stagnation in using the same effective teaching practices due to fears of 
leaving his/her comfort zone. A final problem may be with an energetic, confident student teacher who is always 
charging ahead and cannot wait for the next “new” opportunity without refining instruction and reflecting upon past 
successes. 

What can a cooperating teacher do to help an excellent student teacher? First, the inappropriate behaviors must be 
identified whether it is through direct questioning, journaling of perceptions, sharing of personal experiences, etc. 
Secondly, a discussion concerning the professional and personal impact of the behaviors, the student teacher’s 
recognition of the behaviors and suggestions for changing the behaviors is necessary. Finally, the cooperating teacher 
must be willing to assist with corrective actions.  

When conferencing with an excellent student teacher it is important to give positive, constructive suggestions, coupled 
with praise.  Encourage the skills of self-reflection, emphasize the importance of ongoing deliberation and instructional 
enhancement, promote the expansion of the student teacher’s personal knowledge base, support the development of a 
vision for the classroom, stress the understanding of professional ethics and guide the student teacher toward reaching 
his/her full potential. 
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THE STRUGGLING STUDENT TEACHER 

There are situations when a student teacher doesn’t perform to the level expected by a cooperating teacher or a university 
supervisor. This may be due to uncertainty in skills, inaccuracy in knowledge, concerns about dispositions or 
inconsistency in growth over the placement.  A cooperating teacher, at times with assistance from the university 
supervisor, must try to identify the cause of the incompetence, work on a remediation plan and assist the student teacher 
in solving the problem.  

There are three categories of concern when working with a problem student teacher.

The unskilled student teacher may demonstrate less than proficient skills and abilities to begin with and is in your 
classroom to acquire and enhance the skills needed for successful teaching. Many of them are aware of their deficits but 
have no idea how to overcome or improve in these areas. Thankfully, these student teachers are willing to listen to and 
implement constructive feedback in order to develop their teaching skills.  

Concerns with the unaware student teacher will most likely surface early in the placement through things such as refuted 
issues, overlooked problem areas or defensive responses. In these cases, remaining positive, supportive and focused on 
student learning is important.   

Some things to remember when working with the unskilled or unaware student teacher are: 

 Be specific in your statements when discussing areas that need improvement. Communicate with clear terminology,
refer to the evaluation standards and use authentic examples from the student teacher’s work.

 Create a plan for improvement, making sure that the purpose for improvement is clear, a time line for progress is set
and strategies that would work well for the student teacher are brainstormed and discussed.

 Address no more than two, preferably one, concern(s) at a time so the student teacher can focus their energy on an
attainable goal.  Setting daily, and then weekly goals will help the student teacher gain a palpable sense of success.

 Encourage directed observations of veteran teachers in order to expand the student teacher’s cache of relevant,
applicable strategies. These can then be discussed and incorporated into planning and instruction.

 Hold daily, formative conferences targeting the goal areas. Again communicate specific examples of noted progress
and discuss how they can be incorporated into other situations and content areas.

 Reassure the student teacher that all teachers struggle from time to time and that reflective practices will help
address the issues as necessary

 Be aware of and honest when it is necessary to involve the university supervisor.

The most difficult situation to work with is with the unable or unwilling student teacher working with the university 
supervisor are critical in these cases. If necessary the Director of Clinical Experiences will become involved.

Some things to remember when working with the unable or unwilling student teacher are: 

 Even though discussing unsatisfactory performance may be difficult, it is your responsibility to deal with issues in a
tactful, positive manner reflecting concern for and interest in your student teacher’s success. Your approach will
need to become more directive in creating a plan for improvement, specifying goal areas and outcome
accountability.

 You need to remain focused on the problem, refer to the evaluative standards, use authentic examples illustrating the
issues and reiterate the goal of student learning especially if the student teacher is refusing to acknowledge or
minimizing the seriousness of the problem.

 If a student teacher questions your objectivity, offers up excuses or tries to redirect the discussion to other issues,
you need to refocus the student teacher to the personal issues at hand and possible solution strategies.

 You may need to point out defensive responses if your student teacher becomes irritated, encourage personal
responsibility if there is finger pointing or acknowledge the challenges facing the student teacher and possibilities for
improvement if your student teacher “shuts down.”

 It is not your responsibility to ensure success for a student teacher; you can only provide every opportunity possible
for success. That ultimate goal rests squarely on the shoulders of the student teacher.

 In rare occasions a move may be  appropriate for the benefit of your students, your self, and the student teacher.
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EDGEWOOD COLLEGE  MADISON, WISCONSIN 

APPLICATION FOR STUDENT TEACHING PLACEMENT 

SEMESTER YOU PLAN TO STUDENT TEACH: ___Spring ___Fall ___Summer  SCHOOL YEAR___________ 

Student Number: ________________ Student Name: ____________________________________________ 

Current Address: ___________________________________________________________________________ 

(Number and Street)      (City)                  (State)   (Zip) 

Current Telephone: 1. (_____) ______________________ 2. (_____)__________________________ 

E-mail address(es): ___________________________________________________________________

WDPI APPROVED MAJOR: ________________________________________________________________ 

WDPI APPROVED MINOR: _______________________________________________________________ 

LICENSING CATEGORY/LEVEL: (Listed on back) ___________________________________________ 

Cooperating Teacher(s): ______________________________________________________________ 

School District(s): ___________________________________________________________________ 

Grade Level(s)/Subject(s):  ____________________________________________________________ 

I have conferred with my advisor about the obligations and conditions of student teaching.  I fully understand that student teaching in all programs is a 
full day, full semester experience following the daily schedule and semester calendar of the cooperating school in which the student teacher is placed, 
that placement is limited to the greater Dane County area, that registration for student teaching includes participation in interviews, orientation 
meetings, student teaching seminars, and other conferences that may arise, and that no other courses are to be taken during the semester of student 
teaching.  I will complete a background check or recheck through CertifiedBackground.com within a month of starting my student teaching assignment.  
I affirm that there is nothing in my background that will prevent me from student teaching and I fully understand that my failure to report any such 
matters now or in the future will invalidate my application and my standing in the teacher education program.  I authorize the release of information 
necessary to t his decision-making process in the School of Education.  I understand I will be expected to complete the Emergent Professional step 
before formal admission to student teaching and the Licensure Endorsement step before applying for licensure.

______________________________________________________________________________________ ________________________

Indicate areas of Lisense for which you will qualify through Edgewood College:
_____ Early Childhood Education _____ Elementary Education _____ ESL _____ Bilingual
_____ Elementary Education/Middle Education (Subject Area _________________________________________) 
_____ Secondary Education

_____ English          _____ Math          _____ Business          _____ World Language (________________) 
_____ Social Studies (____________________________________________________________________) 
_____ Science (_________________________________________________________________________)

_____ Other (_________________________________________________________________________________)

Do you currently hold a 5-year license as a professional educator? (Please circle one)  Yes No 

Which of the following steps of the current program have you completed? (Please check all that apply) 

Preliminary Entry _______     Aspiring Professional _______        Emergent Professional _______

PREFERRED STUDENT TEACHING SITE:  The following information is advisory only.  Placements are arranged by the Coordinator of Student 

Teaching Placement in consultation with college faculty and cooperating school officials.  Student teacher’s preferences are considered when possible.  

Student teachers are placed in schools in the greater Madison and Dane County area.  Placement is made after formal interviews and arrangements have 

been completed with cooperating school personnel.  Further information may be obtained from your advisor or Deb Stamler in De Ricci 201. 

School(s): _________________________________________________________________________

(You may not list a school you attended or family member currently is employed.)

CORE Passed _______ Praxis II Passed _______
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Licensing Categories/Levels: 

Early Childhood – Regular Education [Birth through 8] 

Early Childhood – Special Education [Birth through 8] 

********************************************************************** 

Early Childhood through Middle Childhood – Regular Education [Birth through 11] 

********************************************************************** 

Middle Childhood through Early Adolescence – Regular Education [Ages 6 – 13] 

Middle Childhood through Early Adolescence – Special Education [Ages 6 – 13] 

Subject Fields: 

 Cross Categorical with Cognitive Disabilities

 Cross Categorical with Emotional Disturbance

 Cross Categorical with Learning Disabilities

********************************************************************** 

Early Adolescence through Adolescence – Regular Education [Ages 10 – 21] 

Subject Fields: 

 Language Arts – English

 Mathematics (Mathematics or Computer Science)

 Science - Physical Science including Chemistry and Physics

Earth and Space Science

Life and Environmental Science including Biology and Environmental Studies

 Social Studies - History, Geography, Political Science, Economics, Psychology, and Sociology

Early Adolescence through Adolescence – Special Education [Ages 10 – 21] 

Subject Fields: 

 Cross Categorical with Cognitive Disabilities

 Cross Categorical with Emotional Disturbance

 Cross Categorical with Learning Disabilities

********************************************************************** 

Early Childhood through Adolescence – Regular Education [Ages Birth – 21] 

Subject Fields: 

 Art

 Business Education

 Foreign Language (Spanish, French)

 Music (Choral, General, Instrumental)

 Theater

Please return your completed form to Deb Stamler, DeRicci 201 

dstamler@edgewood.edu  608-663-3216 
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EDGEWOOD COLLEGE  MADISON, WISCONSIN 

ACE APPLICATION FOR STUDENT TEACHING PLACEMENT 

SEMESTER YOU PLAN TO STUDENT TEACH: ___Spring ___Fall ___Summer  SCHOOL YEAR___________ 

Student Number: ________________ Student Name: ____________________________________________ 

Current Address: ___________________________________________________________________________ 

(Number and Street)      (City)                  (State)   (Zip) 

Current Telephone: 1. (_____) ______________________ 2. (_____)__________________________ 

E-mail address(es): ___________________________________________________________________

WDPI APPROVED MAJOR: _____________Elementary Education_______________________________ 

WDPI APPROVED MINOR: ________________________________________________________________ 

LICENSING CATEGORY/LEVEL: (Listed on back) ______________MC-EA: RE___________________ 

Do you currently hold a 5-year license as a professional educator? (Please circle one)  Yes No 

Which of the following steps of the current program have you completed? (Please check all that apply) 

Preliminary Entry _______     Aspiring Professional _______        Emergent Professional _______

PREFERRED STUDENT TEACHING SITE:  The following information is advisory only.  Placements are arranged by the Coordinator of Student 

Teaching Placement in consultation with college faculty and cooperating school officials.  Student teacher’s preferences are considered when possible.  

Student teachers are placed in schools in the greater Madison and Dane County area.  Placement is made after formal interviews and arrangements have 
been completed with cooperating school personnel.  Further information may be obtained from your advisor or Deb Stamler in De Ricci 201. 

School(s): _________________________________________________________________________

(You may not list a school you attended or family member currently is employed.)

Cooperating Teacher(s): ______________________________________________________________ 

School District(s): ___________________________________________________________________ 

Grade Level(s)/Subject(s):  ____________________________________________________________ 
I have conferred with my advisor about the obligations and conditions of student teaching.  I fully understand that student teaching in all programs is a full 
day, full semester experience following the daily schedule and semester calendar of the cooperating school in which the student teacher is placed, that 

placement is limited to the greater Dane County area, that registration for student teaching includes participation in interviews, orientation meetings, 

student teaching seminars, and other conferences that may arise, and that no other courses are to be taken during the semester of student teaching.  I will 
complete a background check or recheck through CertifiedBackground.com within a month of starting my student teaching assignment.  I affirm that there 

is nothing in my background that will prevent me from student teaching and I fully understand that my failure to report any such matters now or in the 

future will invalidate my application and my standing in the teacher education program.  I authorize the release of information necessary to this decision-
making process in the School of Education.  I understand I will be expected to complete the Emergent Professional step before formal admission to 

student teaching and the Licensure Endorsement step before applying for licensure. 

______________________________________________________________________________________ _________________________ 

Student Applicant Signature Date 

NOTE: If you are also seeking an ESL or Bilingual license, please complete the MANDATORY ESL/BILINGUAL STUDENT TEACHING 
APPLICATION as well. This can be found on the last page of your ESL/Bilingual graduate program manual, downloaded here: http://
education-esl.edgewood.edu/studentteaching.htm, pick up a copy in DeRicci 109,  OR contact Erin at eteksten@edgewood.edu. Please turn 
in this application to your ESL/Bilingual advisor in DeRicci 109 or via email, mail, or fax.

CORE Passed _______ Praxis II Passed _______
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Licensing Categories/Levels: 

Early Childhood – Regular Education [Birth through 8] 

Early Childhood – Special Education [Birth through 8] 

********************************************************************** 

Early Childhood through Middle Childhood – Regular Education [Birth through 11] 

********************************************************************** 

Middle Childhood through Early Adolescence – Regular Education [Ages 6 – 13] 

Middle Childhood through Early Adolescence – Special Education [Ages 6 – 13] 

Subject Fields: 

 Cross Categorical with Cognitive Disabilities

 Cross Categorical with Emotional Disturbance

 Cross Categorical with Learning Disabilities

********************************************************************** 

Early Adolescence through Adolescence – Regular Education [Ages 10 – 21] 

Subject Fields: 

 Language Arts – English

 Mathematics (Mathematics or Computer Science)

 Science - Physical Science including Chemistry and Physics

Earth and Space Science

Life and Environmental Science including Biology and Environmental Studies

 Social Studies - History, Geography, Political Science, Economics, Psychology, and Sociology

Early Adolescence through Adolescence – Special Education [Ages 10 – 21] 

Subject Fields: 

 Cross Categorical with Cognitive Disabilities

 Cross Categorical with Emotional Disturbance

 Cross Categorical with Learning Disabilities

********************************************************************** 

Early Childhood through Adolescence – Regular Education [Ages Birth – 21] 

Subject Fields: 

 Art

 Business Education

 Foreign Language (Spanish, French)

 Music (Choral, General, Instrumental)

 Theater

Please return your completed form to Deb Stamler, DeRicci 201 

dstamler@edgewood.edu  608-663-3216 
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EDGEWOOD COLLEGE  MADISON, WISCONSIN 

ASP APPLICATION FOR STUDENT TEACHING PLACEMENT 

SEMESTER YOU PLAN TO STUDENT TEACH: ___Spring ___Fall ___Summer  SCHOOL YEAR___________ 

Student Number: ________________ Student Name: ____________________________________________ 

Current Address: ___________________________________________________________________________ 

(Number and Street)      (City)                  (State)   (Zip) 

Current Telephone: 1. (_____) ______________________ 2. (_____)__________________________ 

E-mail address(es): ___________________________________________________________________

WDPI APPROVED MAJOR: ________________________________________________________________ 

(English, Math, BFSS: History, Economics, BFS: Chemistry, Biology, Physics, Earth/Space, Environmental, etc.) 

WDPI APPROVED MINOR: ________________Secondary Education______________________________ 

LICENSING CATEGORY/LEVEL: (Listed on back) ________EA-A: RE (Ages 10-21)________________ 

Do you currently hold a 5-year license as a professional educator? (Please circle one)  Yes No 

Which of the following steps of the current program have you completed? (Please check all that apply) 

Preliminary Entry              Aspiring Professional               Emergent Professional 

PREFERRED STUDENT TEACHING SITE:  The following information is advisory only.  Placements are arranged by the Coordinator of Student 

Teaching Placement in consultation with college faculty and cooperating school officials.  Student teacher’s preferences are considered when possible.  

Student teachers are placed in schools in the greater Madison and Dane County area.  Placement is made after formal interviews and arrangements have 
been completed with cooperating school personnel.  Further information may be obtained from your advisor or Deb Stamler in De Ricci 201. 

I have conferred with my advisor about the obligations and conditions of student teaching.  I fully understand that student teaching in all programs is a full 
day, full semester experience following the daily schedule and semester calendar of the cooperating school in which the student teacher is placed, that 

placement is limited to the greater Dane County area, that registration for student teaching includes participation in interviews, orientation meetings, 

student teaching seminars, and other conferences that may arise, and that no other courses are to be taken during the semester of student teaching.  I will 
complete a background check or recheck through CertifiedBackground.com within a month of starting my student teaching assignment.  I affirm that there 

is nothing in my background that will prevent me from student teaching and I fully understand that my failure to report any such matters now or in the 

future will invalidate my application and my standing in the teacher education program.  I authorize the release of information necessary to this decision-
making process in the School of Education.  I understand I will be expected to complete the Emergent Professional step before formal admission to 

student teaching and the Licensure Endorsement step before applying for licensure. 

______________________________________________________________________________________ _________________________ 

Student Applicant Signature Date 

NOTE: If you are also seeking an ESL or Bilingual license, please complete the MANDATORY ESL/BILINGUAL STUDENT TEACHING 
APPLICATION as well. This can be found on the last page of your ESL/Bilingual graduate program manual, downloaded here: http://
education-esl.edgewood.edu/studentteaching.htm, pick up a copy in DeRicci 109,  OR contact Erin at eteksten@edgewood.edu. Please turn 
in this application to your ESL/Bilingual advisor in DeRicci 109 or via email, mail, or fax.

CORE Passed _______ Praxis II Passed _______

School(s): _________________________________________________________________________

(You may not list a school you attended or family member currently is employed.)

Cooperating Teacher(s): ______________________________________________________________ 

School District(s): ___________________________________________________________________ 

Grade Level(s)/Subject(s):  ____________________________________________________________ 
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Licensing Categories/Levels: 

Early Childhood – Regular Education [Birth through 8] 

Early Childhood – Special Education [Birth through 8]  

********************************************************************** 

Early Childhood through Middle Childhood – Regular Education [Birth through 11] 

********************************************************************** 

Middle Childhood through Early Adolescence – Regular Education [Ages 6 – 13] 

Middle Childhood through Early Adolescence – Special Education [Ages 6 – 13] 

Subject Fields: 

 Cross Categorical with Cognitive Disabilities

 Cross Categorical with Emotional Disturbance

 Cross Categorical with Learning Disabilities

********************************************************************** 

Early Adolescence through Adolescence – Regular Education [Ages 10 – 21] 

Subject Fields: 

 Language Arts – English

 Mathematics (Mathematics or Computer Science)

 Science - Physical Science including Chemistry and Physics

Earth and Space Science

Life and Environmental Science including Biology and Environmental Studies

 Social Studies - History, Geography, Political Science, Economics, Psychology, and Sociology

Early Adolescence through Adolescence – Special Education [Ages 10 – 21] 

Subject Fields: 

 Cross Categorical with Cognitive Disabilities

 Cross Categorical with Emotional Disturbance

 Cross Categorical with Learning Disabilities

********************************************************************** 

Early Childhood through Adolescence – Regular Education [Ages Birth – 21] 

Subject Fields: 

 Art

 Business Education

 Foreign Language (Spanish, French)

 Music (Choral, General, Instrumental)

 Theater

Please return your completed form to Deb Stamler, DeRicci 201 

dstamler@edgewood.edu  608-663-3216 
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Candidate Student Teaching Placement Interview

Please contact the potential cooperating teacher and conduct the interview using the questions 
below. 

1. What subjects are covered in your teaching assignment?

2. Mutual sharing of background and experience that you have had in the field of education.

3. Mutual sharing of your philosophy of education. Goals? Objectives?

4. Is there a curriculum series you use? In what subject area?

5. To what extent do you team-teach with others? (Please include: Special ED, ELL, Title I)

6. Are there materials that I can use for my teaching? Can I create my own?

7. What kind of extra duties do you have beyond the classroom? Playground? Lunchroom? After School? What are
the expectations of the candidate student teachers regarding these issues?

8. What is the demographic profile of your classes/school? (Typical class size/ Special Education / ELL/ Percent
Free and Reduced Lunch)

9. As we look at the semester, how do you envision my involvement leading up to lead time teaching? Units the
candidate student teacher would be responsible for planning teaching?

10. Is there a time each day when we can do formal planning and check with each other on my progress?

11. Is there an area in the classroom where I can put my materials as a base for my work?

12. Are there any other issues you would like to cover?
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Candidate student teacher Placement Interview 

=================== 

I met with ____________________________________  at________________________________________ 
Name of Cooperating teacher      Name of School 

on ______________. _________________________________________________________ 
Date Cooperating teacher Signature 

Email:  ___________________________________ Phone:  ________________________________ 

_______________________________________ ________________________________ 
Name of Candidate student teacher (Please print) Candidate student teacher Signature 

Email:  __________________________________ Phone:  _________________________________ 

_______________________________________ 
Principal/Dept. Chair/Director Name  

_______________________________________ 
Principal/Dept. Chair/Director Signature 

Email:  _________________________________     Phone:  ______________________________ 

Please return this original to the Student Teacher Placement Office 
Edgewood College School of Education (DeRicci 201). 
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Getting	Ready	
A	classroom	will	change	when	a	student	teacher	arrives.	You	will	be	working	together	with	a	
student	teacher	that	is	looking	to	you	for	guidance	and	support	in	developing	their	own	style	of	
teaching.	

Your	first	task	will	be	to	acclimatize	your	student	teacher	to	the	classroom,	building,	and	district.	
If	possible	this	can	be	done	during	a	pre-service	visit.		

Design		a	binder	to	orient	new	teachers	to	your	school	and	a	brief	explanation	of	each	item.	The	
binder	should	include	the	categories		in	the	list	below	as	well	as	other	information	you	believe	
will	be	helpful.		

Faculty	Handbook	
Student	Handbook	
School	Website	
General	School	information	
School	Positive	Behavior	Policy	
Work	hours	
Classroom	procedures	
School	Policies	relating	to	faculty	and	students	
Procedures	for	illness	
Forms	and	reports	used	
General	Information	about	the	community	
Emergency	Procedures	
Specific	Information	about	student/IEPs	
Parental	contact		
Schedule	of	Classes	
School	Directory	
School	Calendar	
Location	of	Key	Areas	and	resources	
Service	Facilities	
Extra	Curricular	Programs	
Responsibilities	and	expectations	for	the	student	teacher	

Ask	your	student	teacher	to	provide	your	classes	with	a	letter	to	families	about	themselves,	
interests,	accomplishments,	goals,	and	education.	
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Requirements	for	Edgewood	Cooperating	Teachers	

(1) New	cooperating	teachers	will	be required to complete the online	Edgewood
College Coopertaing Teacher Training.	 	This online training will require the
completion of assignments and a verification form to be submitted to the SoE
Clinical Director prior to  having student teacher join in their classroom.	A	dinner
for	all	cooperating	teachers	and	their	student	teachers	will occur at the start of the
new semester	from invitations will be sent with the letter of acceptance to meet
with a student teacher. (http://cooperatingteachers.edgewood.edu)

(2) Fill	out	the	Mid-semester	Evaluation	on	10	InTASC	standards provided to you at
the Student Teacher Celebratory Dinner	and	discuss	how	your student	teacher
is	doing	-	ranking	the	student	teacher	on	a	scale	from	1	to	5	for	each standard.		This
is	a	tool	that	will	be	used	for	you	and	the	student	teacher	to	use	half-way	through
their	time	with	you	to	discuss	their	strengths	and	weaknesses,	and	to give	valuable
feedback	on	how	they	can	improve.	If	there	are	concerns	regarding possible	failure
please	contact	your	student	teacher’s	supervisor	so	that appropriate	measures	may
be	taken. (There are sample observations forms at the end of this handbook that you may
select from to use when providing feedback to your student teacher.)

(3) At	the	end	of	the	semester,	please	complete	the	Final	Evaluation	on	the	Ten	InTASC
standards,	ranking	the	student	teacher	from	1	to	5.		Please	submit	to	Edgewood	as
part	of	their	final	evaluation. (See Helpful Documents)

(4) Keep	an	open	dialogue	with	the	student	teacher	throughout	the	semester	–	it	is
recommended	(but	it	is	not	required)	that	the	student	teacher	and	cooperating
teacher	create	a	shared	journal	with	brief	notes	on	things	you	want	to	discuss	or
questions,	when	time	is	available.		This	could	provide	the	starting	point	for	weekly
reviews	or	a	format	to	bring	closure	to	the	week	and	set	goals	for	the	upcoming
week.
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(5) Plan	to	meet	few	times	during	the	semester	with	the	supervisor	at	Edgewood. He/
she	will	visit	your	classroom	a	minimum	of	5	times	for	introductions	and	formal
observations.	The	first	visit	will	be	with	the	cooperating	teacher	and	the	student
teacher	to	discuss	the	communication	and	game	plan	for	the	semester.		Other	visits
are	observation	visits,	but	they	may	ask	you	for	feedback	in	person	or	by	a	follow up
email	or	phone	call.		If	you	have	issues	or	concerns	the	supervisor	is	the	first person
from	Edgewood	that	you	should	problem	solve	with.		The	Director	of	Clinical
Experiences	will	be	involved	if	necessary.

(6) Your	student	teacher	may	ask	you	to	write	a	letter	of	recommendation	at	the	end	of
the	semester.		They	will	add	this	their	portfolio.

(7) At	the	beginning	of	the	semester,	you	will	receive	a	voucher	for	a	free	4-Credit
course	at	Edgewood	as	a	sign	of	appreciation	for	your	work.			Please	use	within	a
reasonable	time	frame.	You	must	use	it	to	pay	for	a	current	class,	it	will	not	refund
any	course	work	you	have	taken	in	the	past. It is not to be sold, but it can be
transferred to another.

(8) During	the	2-week	lead	teaching	period,	Edgewood	strongly	recommends	that	the
student	teacher	is	given	the	leeway	to	create	her	own	lesson	plans,	which	can	be
structured/built	off	of	the	standards,	curriculum	and	plans	that	the	teacher	has	is
place.

(9) For	more	information	or	to	discuss	your	concerns	or	questions	further,	you	can	call
Debbie	Stamler	at	(608)-663-3216	or	email	her	at	dstamler@edgewood.edu.
Edgewood	wants	to	make	as	rewarding	as	possible	for	cooperating	teachers	to
participate	in	their	program	and	would	be	happy	to	discuss	any	questions	or specific
reservations	you	may	have.

(10) The	cooperating	teacher	and	student	teacher	should	feel	secure	in	knowing	that
if a	placement	or	supervisor	is	not	working	out,	other	arrangements	can	be	made.

Thank	you	for	sharing	your	time,	support,	and	wisdom.	
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ESL-	Cooperating	Teacher	/	Student	Teacher	Expectations	

1. The	student	teacher	should	be	working	with	ELLs		100	hours	over	the	course	of	the 
semester.		The	scheduling	of	these	hours	can	take	into	consideration	schedules,	and	the 
need	of	the	students	they	support.	It	is	best	that	it	be	at	the	same	time	each	day	or	each 
week.

2. The	Cooperating	Teacher	should	make	two	formal	observations	and	at	least	once	every 
two	weeks		provide	feedback	and	evaluate	the	student	teacher	on	the	seven	standards.

3. It	would	be	valuable	for	the	student	teacher	and	cooperating	teacher	to	keep	a	shared 
journal	that	can	be	referred	back	to	for	reflection,	critical	questioning,	issues	that	arise, 
helpful	suggestions,	supportive	ideas,	etc.		This	can	be	done	using	a	common	notebook	or 
a	shared	Google	Doc.

4. Students	should	be	supported	in	their	attempts	to	address	developmental,	social, 
political,	and	cultural	contexts	of	their	student’s	lives.	Conversation	and	modeling	on 
how	to	best	implement	those	into	the	curriculum	should	occur	regularly.

5. The	student	teacher	should	provide	samples,	for	the	cooperating	teacher	to	review	and 
provide	professional	feed	back,	that	demonstrate	their	ability	to	employ	effective 
curriculum,	instruction,	and	assessment	for	their	learners.

6. During	their	students	regular	education	programing	they	should	demonstrate	the	ability 
to	provide	appropriate	supports	for	their	learners	to	be	successful.

7. Cooperating	Teachers	should	keep	an	open	line	of	conversation,	while	they	are 
modeling	instruction	and	support.	This	could	include	dialogue	on	how	the	cooperating 
teachers	are	meeting	the	needs	of	their	students	as	they	continue	to	meet	their	student’s 
educational	needs.

8. Student	teachers	should	make	parental	contact	regularly,	cooperating	teachers	should 
provide	necessary	information	on	how	to	best	interact	with	each	family	to	promote	the 
student’s	engagement	and	commitment	to	their	own	education.

9. The	Edgewood	College	Supervisor	will	make	two	observations	and	require	that	both	the 
student	teacher	and	the	cooperating	teacher	be	available	for	the	follow	up	conversation.

10.The	Cooperating	Teacher	will	meet	with	the	student	teacher	at	mid	semester	to	discuss 
the	ESL/Bilingual	Standards	and	the	student’s	progress.

11.The	Cooperating	Teacher	will	submit	the	Final	Evaluation	to	Edgewood	College	
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EDGEWOOD	COLLEGE	 TESOL	PROGRAM	
Cooperating	Teacher	Job	Expectations	

1) Observations	of	Candidates:
• At	least	2	formal	observations	are	required	for	licensed	teachers	adding	an	ESL/Bilingual

certification
• Observations	should	last	at	least	an	hour	with	a	follow	up	session	of	at	least	a	half	hour

immediately	following	to	provide	feedback	and	set	future	goals.
• During	observations	cooperating	teachers	should	take	written	notes	to	be	used	as	a

reference	for	feedback	sessions	and	as	a	review	for	final	evaluations.			If	issues	or
concerns	arise,	Edgewood	may	request	a	copy	of	notes	for	student	files	so	please	retain
them	until	the	end	of	the	practicum.

• Upon	each	observation,	cooperating	teachers	and	candidates	should	develop	future
goals	together.

2) Evaluations:
• Cooperating	teachers	must	formally	evaluate	candidates	at	both	a	mid	and	final	point

using	the	evaluation	forms	provided	by	the	department.		ONLY	THE	FINAL	evaluations
must	be	provided	to	Edgewood	at	the	end	of	the	semester	and	will	be	kept	in	student
files.		The	mid-point	evaluations	are	for	your	own	discussion	and	goal	setting	with	the
teacher	candidate.

• It	is	not	required	to	submit	any	final	written	notes	of	evaluation	to	Edgewood,	though
you	may	choose	to	include	them	with	your	final	evaluations.

• Cooperating	teachers	will	need	to	indicate	on	the	provided	evaluation	forms	whether
they	assess	each	candidate	as	either	acceptable	or	non-acceptable	as	an	‘Initial
Educator’.		Please	remember	to	sign	and	date	the	final	evaluations.

• All	evaluations	must	be	promptly	given	to	the	TESOL	Office	at	the	end	of	the	semester	in
the	included	return	envelopes.		Edgewood	cannot	sign	off	on	candidate	licenses	until	we
have	the	cooperating	teacher	evaluations.

3) Letters	of	Reference
• Candidates	may	request	a	letter	of	recommendation	from	their	cooperating	teacher,

which	you	can	include	at	student	request	when	mailing	the	final	evaluation	to	our	office.

4) Issues	or	Concerns:
• It	is	highly	important	that	cooperating	teachers	contact	the	TESOL	Office	if	candidate

concerns	arise.
• The	TESOL	Office	can	support	you	in	situations	where	our	involvement	may	be

necessary.

Thank	you	for	your	support	and	best	wishes	as	you	develop	this	highly	important	and	valuable	
relationship.			

Sheila	Hopkins	
TESOL	Program	Director	
608-663-2236
shopkins@edgewood.edu
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SUMMARY OF ATTENDANCE DURING STUDENT TEACHING
(TO BE VERIFIED BY SUPERVISOR AT END OF STUDENT TEACHING EXPERIENCE) 

Teacher Candidate Year Semester__________ 

Cooperating Teacher______________________________ School/District______________________ 

School Hours: ___________________________________ Date Submitted______________________ 

Student Teaching Hours if Other than Full Day

Day of Week Student Teacher Hours 

Monday 
Tuesday 
Wednesday 
Thursday 
Friday 

Record of Absence 
Yes _____ No_____ The student named above has been present during the days and hours required of the regular 
faculty at the assigned school. 

This student arrives at school at the appropriate time. 

Yes ____ Late one time ____ Late more than three times ____ Chronically Late ____ 

This student leaves school at the appropriate time. 
Yes ___ Leaves early more than three times ____ Always leaves early _____ 

This student has been absent from school.  Yes ____ Total number of days absent _______  

Note: Extended absence requires additional days of student teaching during the same semester or during the 
next semester. 

______This student requires additional days of student teaching during the same semester or during 
the next semester.  Number of days to make up ________________.

__________________________________________   __________________________________________ 
Signature of Student Teacher Signature of Cooperating Teacher

__________________________________________   _________________________________________ 
Signature of College Supervisor Date Submitted to Edgewood College 

School of Education Office 

DATE OF ABSENCE REASON FOR ABSENCE 
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Developed by
CCSSO’s Interstate Teacher Assessment and Support Consortium (InTASC)

April 2011

InTASC
Model Core Teaching Standards :  

A Resource for State Dialogue
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InTASC Teacher Standards
To receive a license to teach in Wisconsin, an applicant shall complete an approved program and 
demonstrate a proficient performance in the knowledge, skills, and dispositions under all of the teacher 
standards. The ten teacher standards for teacher development and licensure are: 

1. Learner Development: The candidate understands how learners grow and develop, recognizing that
patterns of learning and development vary individually within and across the cognitive, linguistic, social,
emotional, and physical areas, and designs and implements developmentally appropriate and challenging
learning experiences.

2. Learning Differences:  The candidate uses understanding of individual differences, diverse cultures,
and communities to ensure inclusive learning environments that enable each learner to meet high
standards.

3. Learning Environments: The candidate works with others to create environments that support
individual and collaborative learning, and that encourage positive social interaction, active engagement in
learning, and self-motivation

4. Content Knowledge:  The candidate understands the central concepts, tools of inquiry, and structures
of the discipline being taught and creates learning experiences that make these aspects of the discipline
are accessible and meaningful for learners to assure mastery of the content.

5. Application of content:  The candidate understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related
to authentic local and global issues.

6. Assessment:  The candidate understands and uses multiple methods of assessment to engage learners
in their own growth, to monitor learner progress, and to guide the candidate’s and learner’s decision
making.

7. Planning for instruction:  The candidate plans instruction that supports every student in meeting
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary
skills, and pedagogy, as well as knowledge of learners and the community context.

8. Instructional Strategies:  The candidate understands and uses a variety of instructional strategies to
encourage learners to develop deep understanding of content areas and their connections, and to build
skills to apply knowledge in meaningful ways.

9. Professional Learning and Ethical Practice:  The candidate engages in ongoing professional learning
and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and
actions on others (learners, families, other professionals, and the community), and adapts practice to meet
the needs of each learner.

10. Leadership and Collaboration:  The candidate seeks appropriate leadership roles and opportunities
to take responsibility for student learning, to collaborate with learners, families, colleagues, other school
professionals, and community members to ensure learner growth, and to advance the profession.
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STUDENT TEACHING EVALUATION RUBRICS 
ESL/BILINGUAL EDUCATION 
These rubrics for assessing student teachers are based on the seven Wisconsin ESL/BIED Teacher 
Standards for initial educators.  The expectations embedded in the rubrics are for beginning teachers 
as they enter the profession.  The evaluation results will provide guidance to the candidate and to 
the institution regarding plans for professional development and program development.   

Please follow the rubrics below in completing the Student Teaching Evaluation. 

Assessment Levels: 5   4     3       2          1 

Excellent (5) Target (4) Adequate (3) Low Beginning (2) Not Acceptable (1) 
1. Language
Competence

This student has 
demonstrated an 
excellent degree of 
fluency in English, 
comprehension of 
the linguistic and 
paralinguistic 
features of 
English, and 
recognition of the 
processes through 
which languages 
are acquired in 
both formal and 
informal contexts. 

This student has 
demonstrated a 
high degree of 
fluency in English, 
comprehension of 
the linguistic and 
paralinguistic 
features of 
English, and 
recognition of the 
processes through 
which languages 
are acquired in 
both formal and 
informal contexts. 

This student has 
demonstrated an 
adequate degree of 
fluency in English, 
comprehension of 
the linguistic and 
paralinguistic 
features of 
English, and 
recognition of the 
processes through 
which languages 
are acquired in 
both formal and 
informal contexts. 

This student has 
demonstrated a 
low beginning 
degree of fluency 
in English, 
comprehension of 
the linguistic and 
paralinguistic 
features of 
English, and 
recognition of the 
processes through 
which languages 
are acquired in 
both formal and 
informal contexts. 

This student has 
failed to 
demonstrate 
fluency in English, 
comprehension of 
the linguistic and 
paralinguistic 
features of 
English, and 
recognition of the 
processes through 
which languages 
are acquired in 
both formal and 
informal contexts. 

2. Developmental,
Social, Political,
and Cultural
Contexts

This student has 
demonstrated an 
excellent ability to 
address the 
developmental, 
social, political, 
and cultural 
contexts of their 
students’ lives and 
educational 
experiences and 
how these relate to 
classroom 
performance and 
educational 
practice. 

This student has 
demonstrated a 
high quality ability 
to address the 
developmental, 
social, political, 
and cultural 
contexts of their 
students’ lives and 
educational 
experiences and 
how these relate to 
classroom 
performance and 
educational 
practice. 

This student has 
demonstrated an 
adequate ability to 
address the 
developmental, 
social, political, 
and cultural 
contexts of their 
students’ lives and 
educational 
experiences and 
how these relate to 
classroom 
performance and 
educational 
practice. 

This student has 
demonstrated a 
low beginning 
ability to address 
the developmental, 
social, political, 
and cultural 
contexts of their 
students’ lives and 
educational 
experiences and 
how these relate to 
classroom 
performance and 
educational 
practice. 

This student has 
failed to 
demonstrate 
ability to address 
the developmental, 
social, political, 
and cultural 
contexts of their 
students’ lives and 
educational 
experiences and 
how these relate to 
classroom 
performance and 
educational 
practice. 

3. Curriculum,
Instruction, and
Assessment

This student has 
demonstrated an 
excellent ability to 
employ effective 
curriculum, 
instruction, and 
assessment 
practices for 
English language 
learners and 

This student has 
demonstrated a 
high quality ability 
to employ 
effective 
curriculum, 
instruction, and 
assessment 
practices for 
English language 

This student has 
demonstrated an 
adequate ability to 
employ effective 
curriculum, 
instruction, and 
assessment 
practices for 
English language 
learners and 

This student has 
demonstrated a 
low beginning 
ability to employ 
effective 
curriculum, 
instruction, and 
assessment 
practices for 
English language 

This student has 
failed to 
demonstrate 
ability to employ 
effective 
curriculum, 
instruction, and 
assessment 
practices for 
English language 
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possess knowledge 
of the content 
taught in schools. 

learners and 
possess knowledge 
of the content 
taught in schools 

possess knowledge 
of the content 
taught in schools 

learners and 
possess knowledge 
of the content 
taught in schools 

learners and 
possess knowledge 
of the content 
taught in schools 

4. The School
Environment

This student has 
demonstrated an 
excellent ability to 
recognize the 
importance of 
situating support 
programs for 
English language 
learners within the 
context of the 
school and 
community to 
ensure their 
academic success. 

This student has 
demonstrated a 
high quality ability 
to recognize the 
importance of 
situating support 
programs for 
English language 
learners within the 
context of the 
school and 
community to 
ensure their 
academic success. 

This student has 
demonstrated an 
adequate ability to 
recognize the 
importance of 
situating support 
programs for 
English language 
learners within the 
context of the 
school and 
community to 
ensure their 
academic success. 

This student has 
demonstrated a 
low beginning 
ability to 
recognize the 
importance of 
situating support 
programs for 
English language 
learners within the 
context of the 
school and 
community to 
ensure their 
academic success. 

This student has 
failed to 
demonstrate 
ability to 
recognize the 
importance of 
situating support 
programs for 
English language 
learners within the 
context of the 
school and 
community to 
ensure their 
academic success. 

5. Professional
Development

This student has 
demonstrated an 
excellent ability 
for being a 
reflective 
practitioner who 
continually 
engages in 
ongoing 
professional 
development, 
networking, 
research, and 
innovation; 
actively seeking 
out opportunities 
to grow and 
contribute 
professionally. 

This student has 
demonstrated a 
high quality ability 
for being a 
reflective 
practitioner who 
continually 
engages in 
ongoing 
professional 
development, 
networking, 
research, and 
innovation; 
actively seeking 
out opportunities 
to grow and 
contribute 
professionally. 

This student has 
demonstrated an 
adequate ability 
for being a 
reflective 
practitioner who 
continually 
engages in 
ongoing 
professional 
development, 
networking, 
research, and 
innovation; 
actively seeking 
out opportunities 
to grow and 
contribute 
professionally. 

This student has 
demonstrated a 
low beginning 
ability for being a 
reflective 
practitioner who 
continually 
engages in 
ongoing 
professional 
development, 
networking, 
research, and 
innovation; 
actively seeking 
out opportunities 
to grow and 
contribute 
professionally. 

This student has 
failed to 
demonstrate 
ability for being a 
reflective 
practitioner who 
continually 
engages in 
ongoing 
professional 
development, 
networking, 
research, and 
innovation; 
actively seeking 
out opportunities 
to grow and 
contribute 
professionally. 

6. Linguistic and
Cultural
Proficiency

This student has 
demonstrated 
above an advance-
low  level of 
proficiency in the 
language of the 
students and a 
deep 
understanding of 
the cultures of the 
students through 
intensive 
experiences. 

This student has 
demonstrated an 
advance-low level 
of proficiency in 
the language of the 
students and a 
deep 
understanding of 
the cultures of the 
students through 
intensive 
experiences. 

This student has 
demonstrated an 
intermediate to 
advance-low level 
of proficiency in 
the language of the 
students and a 
deep 
understanding of 
the cultures of the 
students through 
intensive 
experiences. 

This student has 
demonstrated an 
intermediate level 
of proficiency in 
the language of the 
students and a 
deep 
understanding of 
the cultures of the 
students through 
intensive 
experiences. 

This student has 
failed to 
demonstrate 
proficiency in the 
language of the 
students and a 
deep 
understanding of 
the cultures of the 
students through 
intensive 
experiences. 

7. Bilingual
Pedagogy

This student has 
demonstrated an 
excellent ability to 
recognize the 
purpose and 
management of 
dual language 
instruction, 
including 
curriculum design, 
instructional 
practice, and 
assessment. 

This student has 
demonstrated a 
high quality ability 
to recognize the 
purpose and 
management of 
dual language 
instruction, 
including 
curriculum design, 
instructional 
practice, and 
assessment. 

This student has 
demonstrated an 
adequate ability to 
recognize the 
purpose and 
management of 
dual language 
instruction, 
including 
curriculum design, 
instructional 
practice, and 
assessment. 

This student has 
demonstrated a 
low beginning 
ability to 
recognize the 
purpose and 
management of 
dual language 
instruction, 
including 
curriculum design, 
instructional 
practice, and 
assessment. 

This student has 
failed to 
demonstrate an 
ability to 
recognize the 
purpose and 
management of 
dual language 
instruction, 
including 
curriculum design, 
instructional 
practice, and 
assessment. 
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GENERAL OBSERVATION FORM 

Supervisor:  ____________________ Student:   _________________________   
Date/Time: ____________________ Content area:_______________________ 

Goal(s)(of(this(lesson((the(student(s)(will…):(

Observation(Notes:(
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Assessment:((was(it(tied(to(goals?( (Formative( (Summative( (No(assessment(

Student(reflections:(

Questions(to(consider…( Goals((for(your(next(lesson((developed(by(
Supervisor(with(student):(

1.!

2.!

3.!

Focus(of(lesson( Standard(met( N/A(for(lesson( STANDARD 
Standard 1: Learner Development
Standard 2: Learning Differences 
Standard 3:  Learning Environments 
Standard 4: Content Knowledge 
Standard 5: Application of Content 
Standard 6: Assessment 
Standard 7: Planning for Instruction 
Standard 8: Instructional Strategies 
Standard 9: Professional Learning and Ethical Practice 
Standard 10: Leadership and Collaboration 
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InTASC Standards Evaluation
Student Teacher: __________________________________________________ Date: ________________________ 
Subject: ___________________________________ School: _______________________________________________ 

Supervisor: ________________________________________________________ Observation #:_____________ 
These rubrics for assessing student teachers are based on the InTASC Teaching Standards for initial educators.  The 
expectations embedded in the rubrics are for beginning teachers as they enter the profession. The evaluation 
results will provide guidance to the candidate and to the institution regarding plans for professional development 
and program development. Please follow the rubrics below in completing the Student Teaching Final Evaluation. 

Assessment Levels  Not Demonstrated Acquiring        Proficient 
 0         1  2         3 4         5 

Assessment Areas: 
1. Learner Development The candidate exhibits 

very limited 
understanding of how 
children develop, their 
range of abilities, and 
provides instruction that 
supports their intellectual, 
social and personal 
development. 

The candidate exhibits a 
basic understanding of 
how children develop, 
their range of abilities, 
and provides instruction 
that supports their 
intellectual, social and 
personal development. 

The candidate 
understands how learners 
grow and develop, 
recognizing that patterns 
of learning and 
development vary 
individually within and 
across the cognitive, 
linguistic, social, 
emotional, and physical 
areas, and designs and 
implements 
developmentally 
appropriate and 
challenging learning 
experiences. 

Assessment level 0   1 2   3 4   5 
Comments 
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2. Learning Differences The candidate exhibits 
limited knowledge of 
learning differences and 
rarely focuses on creating 
an inclusive learning 
environment 

The candidate exhibits a 
basic understanding 
individual differences and 
diverse cultures and 
communities. The 
candidate is working 
towards creating an 
inclusive learning 
environment. 

The candidate uses 
understanding of 
individual differences and 
diverse cultures and 
communities to ensure 
inclusive learning 
environments that enable 
each learner to meet high 
standards. 

Assessment level 0   1 2   3 4   5 
Comments 

3. Learning Environments The candidate exhibits
limited knowledge of how 
people learn and how 
students differ in their 
approaches to learning. 

The candidate exhibits 
basic knowledge of human 
learning; provides 
instruction using 
behavioral, cognitive, and 
affective learning theories 

The candidate works with 
others to create 
environments that 
support individual and 
collaborative learning, and 
that encourage positive 
social interaction, active 
engagement in learning, 
and self -motivation.  

Assessment level 0   1 2   3 4   5 
Comments 
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4. Content Knowledge The candidate exhibits 
limited understanding of 
the InTASC standards, 
general education 
background for teaching, 
and subject matter she/he 
plans to teach and gives 
some examples of 
important principles or 
concepts delineated in 
professional, state, and 
institutional standards. 

The candidate exhibits a 
basic understanding of the 
InTASC standards, general 
education background for 
teaching, and subject 
matter she/he plans to 
teach and gives some 
examples of important 
principles or concepts 
delineated in professional, 
state, and institutional 
standards. 

The candidate 
understands the central 
concepts, tools of inquiry, 
and structures of the 
discipline(s) he or she 
teaches and creates 
learning experiences that 
make these aspects of the 
discipline accessible and 
meaningful for learners to 
assure mastery of the 
content. 

Assessment level 0   1 2   3 4   5 
Comments 

5. Application of Content The candidate exhibits
limited knowledge of the 
skills and strategies 
needed for motivating 
students for effective 
learning. 

The candidate exhibits a 
basic understanding of 
and applies the skills and 
strategies needed to 
challenge, interest, and 
motivate students for 
optimum learning. 

The candidate 
understands how to 
connect concepts and use 
differing perspectives to 
engage learners in critical 
thinking, creativity, and 
collaborative problem 
solving related to 
authentic local and global 
issues. 

Assessment level 0   1 2   3 4   5 
Comments 
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Assessment Areas: 
6. Assessment The candidate exhibits 

limited knowledge of 
formal and informal 
assessment strategies for 
student learning and 
limited understanding of 
and practice in reporting 
outcomes of students’ 
performance. 

The candidate exhibits a 
basic understanding of 
formal and informal 
assessment strategies and 
reports student learning 
outcomes. 

The candidate 
understands and uses 
multiple methods of 
assessment to engage 
learners in their own 
growth, to monitor 
learner progress, and to 
guide the teacher’s and 
learner’s decision making. 

Assessment level 0   1 2   3 4   5 
Comments 

7. Planning for Instruction The candidate
instructional plans often 
do not meet the needs of 
all students. 

The candidate organizes 
and plans basic 
systematic instruction 
based upon knowledge of 
subject matter, pupils, the 
community, and 
curriculum goals. 

The candidate plans 
instruction that supports 
every student in meeting 
rigorous learning goals by 
drawing upon knowledge 
of content areas, 
curriculum, cross-
disciplinary skills, and 
pedagogy, as well as 
knowledge of learners 
and the community 
context. 

Assessment level 0   1 2   3 4   5 
Comments 
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8. Instructional Strategies The candidate draws
upon limited instructional 
strategies or instructional 
strategies may not 
appropriately build on 
content areas to allow 
students to apply skills. 

The candidate attempts to 
use a variety of 
instructional strategies to 
encourage learners to 
develop understanding of 
content areas or apply 
skills and knowledge. 

The candidate 
understands and uses a 
variety of instructional 
strategies to encourage 
learners to develop deep 
understanding of content 
areas and their 
connections, and to build 
skills to apply knowledge 
in meaningful ways. 

Assessment level 0   1 2   3 4   5 
Comments 

9. Professional Learning
and Ethical Practice

The candidate exhibits 
limited ability to reflect 
on the effectiveness of 
his/her choices and 
actions as a teacher, or 
does not seek out 
opportunities to grow 
professionally. The 
candidate does not adapt 
practice to meet the needs 
of each learner. 

The candidate engages in 
ongoing professional 
learning but uses limited 
evidence to evaluate 
his/her practice, 
particularly the effects of 
his/her choices and 
actions on others 
(learners, families, other 
professionals, and the 
community. The 
candidate is beginning to 
adapt practice to meet the 
needs of each learner. 

The candidate engages in 
ongoing professional 
learning and uses 
evidence to continually 
evaluate his/her practice, 
particularly the effects of 
his/her choices and 
actions on others 
(learners, families, other 
professionals, and the 
community), and adapts 
practice to meet the needs 
of each learner. 

Assessment level 0   1 2   3 4   5 
Comments 
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10. Leadership and
Collaboration

The candidate exhibits 
limited ability to reflect 
on the effectiveness of 
his/her choices and 
actions as a teacher, and 
does not seek out 
opportunities to grow 
professionally. 

The candidate begins to 
seek leadership roles and 
opportunities to take 
responsibility for student 
learning, to collaborate 
with learners, families, 
colleagues, other school 
professionals, and 
community members to 
ensure learner growth, 
and to advance the 
profession. 

The candidate seeks 
appropriate leadership 
roles and opportunities to 
take responsibility for 
student learning, to 
collaborate with learners, 
families, colleagues, other 
school professionals, and 
community members to 
ensure learner growth, 
and to advance the 
profession. 

Assessment level 0   1 2   3 4   5 
Comments 

Goals for next observations: 

Student Teacher signature: _____________________________________________________ 

Supervisor signature: __________________________________________________________ 

Cooperating teacher (if available): ________________________________________________ 
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ESL/BILINGUAL GENERAL OBSERVATION FORM 

Supervisor:  ____________________ Student:   _________________________   
Date/Time: ____________________ Content area:_______________________ 

Goal(s)	of	this	lesson	(the	student(s)	will…):	

Observation	Notes:	

Edgewood College SOE Candidate Student Teacher and Cooperating Teacher Handbook 59



Assessment:		was	it	tied	to	goals?	 	Formative	 	Summative	 	No	assessment	

Student	reflections:	

Questions	to	consider…	 Goals		for	your	next	lesson	(developed	by	
Supervisor	with	student):	

1.	

2.	

3.	

Focus	of	lesson	 Standard	met	 N/A	for	lesson	 STANDARD 
Standard 1: Language Competence 
Standard 2: Developmental, Social, Political and Cultural 
Contexts 
Standard 3:  Curriculum, Instruction, and Assessment 
Standard 4: School Environment 
Standard 5: Professional Development 
Standard 6: Linguistic and Cultural Proficiency 
Standard 7: Bilingual Pedagogy 
Other Observations: 
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Classroom
 O

bservation Form
 

Instructor: ______________________________________ 
Course __________________________________ 

Peer/Observer: __________________________________  
Date and Tim

e ____________________________ 

U
se criteria that apply to form

at of course observed.  

Review
 Section 

D
escription/Com

m
ents 

1.
SU

BJECT M
ATTER CO

N
TEN

T
(show

s good com
m

and and know
ledge of subject m

atter;
dem

onstrates breadth and depth of m
astery)

2.
O

RG
AN

IZATIO
N

(organizes subject m
atter; evidences preparation; is thorough;

states clear objectives; em
phasizes and sum

m
arizes m

ain points,
m

eets class at scheduled tim
e, regularly m

onitors on-line course)

3.
RAPPO

RT
(holds interest of students; is respectful, fair, and im

partial; provides
feedback, encourages participation; interacts w

ith students, show
s

enthusiasm
)

4.
TEACH

IN
G

 M
ETH

O
D

S
(uses relevant teaching m

ethods, aids, m
aterials, techniques, and

technology; includes variety, balance, im
agination, group

involvem
ent; uses exam

ples that are sim
ple, clear, precise, and

appropriate; stays focused on and m
eets stated objectives)

5.
PRESEN

TATIO
N

(establishes online course or classroom
 environm

ent conducive to
learning; m

aintains eye contact; uses a clear voice, strong
projection, proper enunciation, and standard English)
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Review
 Section 

D
escription/Com

m
ents 

6.
M

AN
AG

EM
EN

T
(uses tim

e w
isely; attends to course interaction; dem

onstrates
leadership ability; m

aintains discipline and control; m
aintains

effective e-platform
 m

anagem
ent)

7.
SEN

SITIVITY
(exhibits sensitivity to students' personal culture, gender differences
and disabilities, responds appropriately in a non-threatening, pro-
active learning environm

ent)

8.
ASSISTAN

CE TO
 STU

D
EN

TS
(assists students w

ith academ
ic problem

s)

9.
PERSO

N
AL

(evidences self-confidence; m
aintains professional com

portm
ent and

appearance)

10.PH
YSICAL ASPECTS O

F CLASSRO
O

M
 (optional)

(state location and physical attributes of classroom
, num

ber of
students in attendance, layout of room

, distractions if any; list any
observations of how

 physical aspects affected content delivery)

Strengths observed: 

Suggestions for im
provem

ent: 

O
verall im

pression of teaching effectiveness: 
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Focus	Areas	of	Observation	

Record	techniques	you	may	want	to	use	in	your	future	classroom:	

Classroom	organization:	

Classroom	management:	

Pupil	relationships:	

Teaching	Strategies:	

Instructional	Materials:	

Lesson	Content:	

Lesson	delivery:	

Introduction	and	closure:	

Student	Review:	

Student	Questioning:	

Student	Engagement:	

Accommodations:	

Directions:	

Assessment	of	students:	

Objectives	and	standards:	

Parental	Involvement:	

Student	Designed	Groupings:	

Teacher/Pupil	Interaction:	

Transitions:	

Routines:	
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S  n n
EDGEWOOD COLLEGE SCHOOL OF EDUCATION 

DAILY LEARNING PLAN 

Name Subject 

Date Grade Level 

I. Mental Set/General Understanding (Write narrative statement regarding the lesson. Include
Standards.) 

II. Essential Questions (What are some questions you want the students to be able to answer about
this lesson?) 

1. 

2. 

3. 

III. Objectives or Knowledge & Skills (List exactly what you would like children to learn while
appreciating that they may be learning many additional concepts or raise questions.)

1. 

2. 

3. 

4. 

IV. Acceptable Evidence/Assessment (For each knowledge or skill from III state how you will
measure learning.
Be sure to have more than one measure and one that is quantifiable. You may want to create a
rubric. Be sure to be explicit about desired criteria.)

1. 

2. 

3. 

4.
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V. Professional Reflection (What will you use to measure your own teaching effectiveness? How
will you know you were able to meet your objectives?)

1. 

2. 

3. 

VI. Process (State your lesson sequence in step-by-step fashion.)

1. 

2. 

3. 

4. 

5. 

6. Check for Understanding (Ways to insure children are learning)

7. Guided Practice

8. Independent Practice

9. Closure/Transition

VII. Materials and Resources

Materials for students with special learning needs:

Resources:
Print:
Web Resources:
Alternate Plan:
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edT
PA

 L
E

SSO
N

 PL
A

N
 T

E
M

PL
A

T
E

 
Student N

am
e: __________________________  

D
ate: __________________ 

L
earning Segm

ent T
itle 

The title of the sequence of related lessons; e.g., Fractions, G
raphing 

and Statistics, Parts of Speech, Predicting W
eather. 

L
esson T

itle 
The title of this particular lesson 

Prior A
cadem

ic K
now

ledge and C
oncepts 

The know
ledge, skills, and concepts students m

ust already know
 to be successful w

ith this lesson.  Also include how
 this lesson builds on that prior 

know
ledge. 

Justification and R
elevance of L

esson 
Reasons students need to m

aster the lesson.  Include w
hy the lesson is an im

portant part of the subject of the content area, as w
ell the students’ 

broader learning experience. This could also include encouraging a sense of com
m

unity and individual self-esteem
. 

Standards and L
earning T

argets 
State Standard(s) 
learning standard (s) w

hich the lesson is to address.  Include both the standard num
ber and the description. 

C
entral Focus (C

F) of L
earning Segm

ent 
The learning objective(s) in specific m

easurable language; e.g., “The 
students [verb e.g. apply, construct, com

pare]…
.” 

D
aily L

earning T
arget(s) (L

T
) 

Personalized learning objective(s); e.g., “W
e/I can …

.” 

A
ssessm

ent 
A

ssessm
ent Strategy 

The kind of assessm
ent item

(s) to be used; e.g., 
m

ultiple choice test, perform
ance, essay, etc.  

Also define w
hether the assessm

ent(s) is 
baseline, form

ative or sum
m

ative, and give the 
process you w

ill use to adm
inister the 

assessm
ent(s). Include inform

al and form
al 

assessm
ent(s).  

Perform
ance E

xpectation and E
vidence 

(E
valuation C

riteria) 
The type of evidence and level of perform

ance, 
w

hich w
ill show

 that the stated learning 
standard and objective(s) have been m

et. 

A
ssessm

ent C
om

m
entary 

W
hy the assessm

ent strategy chosen w
ill allow

 
you to determ

ine if students have m
astered the 

stated standards.  Explain how
 the expected 

perform
ance level w

ill support future learning 
experiences.  Explain how

 assessm
ent 

strategies accom
m

odate students at different 
developm

ental and achievem
ent levels.  Justify 

your explanations w
ith principles from
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research and/or theory. 
U

sing A
ssessm

ent to G
uide Instruction 

H
ow

 assessm
ent results w

ill influence educational decisions; e.g., w
hen to re-teach, w

hen to m
ove to m

ore advanced m
aterial, etc. 

Instructional M
aterials, E

quipm
ent, T

echnology, and R
esources 

Instructional M
aterials 

C
urriculum

 and related prepared 
docum

ents that w
ill be used by 

either the teacher or the student. 

N
ecessary E

quipm
ent 

Peripheral m
aterials &

 tools; e.g. 
m

ath m
anipulatives, scissors, glue, 

etc. 

T
echnology 

Technology resources; e.g., video 
equipm

ent, com
puters, interactive 

boards, docum
ent cam

era, etc. 

L
esson R

esources 
O

utside resources that are not 
necessarily a norm

al part of the 
classroom

; e.g., com
puter lab, 

library, w
eb links, guest speakers. 

L
anguage Support 

A
cadem

ic L
anguage 

L
anguage Function: (sam

e as verb in daily learning target) 
L

anguage D
em

and: 
Syntax: 
V

ocabulary: 
D

iscourse: 

L
anguage Support Strategies: 

L
anguage-Sensitive M

odifications: 
Language support in addition to ELL needs, to address cultural, idiom

atic, and categorical language that m
ay include ethnic, religion, gender or 

SES. 
Instructional Plan 

T
eaching A

ctivities 
The sequence of steps you and your students w

ill perform
 to reach the stated standard and objective(s) of the lesson. C

learly state in a m
anner that 

w
ould allow

 any teacher to be able to understand the steps and strategies in order to successfully facilitate the lesson.  Include anticipatory set, 
grouping considerations, and transitions.  Indicate activities that are prim

arily accom
plished by the teacher by placing a “T” to the left of the 

activity.  Indicate activities that are prim
arily accom

plished by the students by placing an “S” to the left of the activity. 

C
lassroom

 M
anagem

ent organization: 
G

rouping C
onsiderations, T

ransitions, U
nique C

lassroom
 

set-up 

T
eacher (Y

ou do) 
Student  (W

e do; I do) 

A
nticipating E

rrors and M
isunderstandings 

Parts of the lesson that m
ay be confusing, m

isunderstood, or incorrectly perform
ed. D

evelop alternative strategies  for successful attainm
ent of the 

learning standard(s) or objective(s). 
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Cooperating Teacher:

Student Teacher:

School:

Date:

Placement: 

Using the attached rubric sheet, please rate the student’s performance in the following areas.
Rating
[0 - 5]

1. The candidate understands how learners grow and develop, recognizing that patterns of
learning and development vary individually within and across the cognitive, linguistic, social,
emotional, and physical areas, and designs and implements developmentally appropriate and
challenging learning experiences.
2. The candidate uses understanding of individual differences and diverse cultures and
communities to ensure inclusive learning environments that enable each learner to meet high
standards.

3. The candidate works with others to create environments that support individual and
collaborative learning, and that encourage positive social interaction, active engagement in
learning, and self-motivation.

4. The candidate understands the central concepts, tools of inquiry, and structures of the discipline
(s) he or she teaches and creates learning experiences that make these aspects of the discipline
accessible and meaningful for learners to assure mastery of the content.

5. The candidate understands how to connect concepts and use differing perspectives to engage
learners in critical thinking, creativity, and collaborative problem solving related to authentic local
and global issues.

6. The candidate understands and uses multiple methods of assessment to engage learners in their
own growth, to monitor learner progress, and to guide the candidate’s and learner’s decision
making.

7. The candidate plans instruction that supports every student in meeting rigorous learning goals
by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy,
as well as knowledge of learners and the community context.

8. The candidate understands and uses a variety of instructional strategies to encourage learners to
develop deep understanding of content areas and their connections, and to build skills to apply
knowledge in meaningful ways.

9. The candidate engages in ongoing professional learning and uses evidence to continually
evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners,
families, other professionals, and the community), and adapts practice to meet the needs of each
learner.

10. The candidate seeks appropriate leadership roles and opportunities to take responsibility for
student learning, to collaborate with learners, families, colleagues, other school professionals, and
community members to ensure learner growth, and to advance the profession.

Edgewood College
Madison, Wisconsin

Student Teaching
Final Evaluation
by cooperating teacher

Cooperating Teacher’s Signature:

In your professional judgment, is this candidate prepared for licensing as an initial educator?

(Yes or No)

ST Eval C CT Final

Please return original to the SoE Office

OFFICE USE: Cum Folder Copy for student portfolio
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Edgewood College School of Education Student Teaching Assessment Rubrics 

The e rubric  or a e ing tudent teacher  are ba ed on the nT SC odel Core Teaching 
Standard  or initial educator    The expectations e bedded in the rubrics are for beginning 
teachers as they enter the pro e ion   The evaluation results will pro ide guidance to the 
candidate and to the in titution regarding plans for pro e ional de elop ent and program 
de elop ent   Plea e ollow the rubrics below in completing the Student Teaching Final 
E aluation  

Assessment Areas: 

1. Learner Development

2. Learning Differences

3. Learning Environments

4. Content Knowledge

5. Application of Content

0 1 

The candidate e hibit  er  li ited 
under tanding o  how children 
de elop  their range o  abilitie  and 
pro ides in truction that upports 
their intellectual  ocial and per onal 
de elop ent  

The candidate e hibit  li ited 
knowledge o  learning di erence  
and rarel  ocu e  on creating an 
inclu i e learning en iron ent 

The candidate e hibit  li ited 
knowledge o  how people learn and 
how tudents di er in their 
approache  to learning  

The candidate e hibit  li ited  
under tanding o  the nT SC 
tandard  general education 

background for teaching, and sub ect 
atter he he plans to teach and 

gi es o e e a ple  o  i portant 
principle  or concepts delineated in 
pro e ional  tate  and in titutional 
tandard  

The candidate e hibit  li ited 
knowledge o  the kill  and 
trategies needed for oti ating 
tudents or e ecti e learning  

2 3 

The candidate e hibit  a ba ic 
under tanding o  how children 
de elop  their range o  abilitie  and 
pro ides in truction that upports 
their intellectual  ocial and per onal 
de elop ent  

The candidate e hibit  a ba ic 
under tanding indi idual 
di erences and di er e cultures and 
co unitie   The candidate is 
working towards creating an 
inclu i e learning en iron ent  

The candidate e hibit  ba ic 
knowledge o  hu an learning  
pro ides in truction u ing 
beha ioral  cogniti e  and a ecti e 
learning theorie  

The candidate e hibit  a ba ic 
under tanding o  the nT SC 
tandard  general education 

background for teaching, and ub ect 
atter he he plans to teach and 

gi es o e e a ple  o  i portant 
principle  or concepts delineated in 
pro e ional  tate  and in titutional 
tandard  

The candidate e hibit  a ba ic 
under tanding o  and applie  the 
kills and strategies needed to 

challenge  intere t  and oti ate 
tudents or opti u  learning  

Assessment Levels   Not Demonstrated     Acquiring Proficient 

4 5 

The candidate under tands how 
learner  grow and de elop  
recogni ing that patterns o  learning 
and develop ent ar  indi iduall  
within and acro  the cogniti e  
lingui tic  ocial, e otional, and 
ph ical area  and de igns and 
i ple ents de elop entall  
appropriate and challenging 
learning e perience  

The candidate u es under tanding o  
indi idual di erence  and di er e 
cultures and co unities to en ure 
inclu i e learning en iron ent  that 
enable each learner to eet high 
tandard  

The candidate work  with others to 
create en iron ents that upport 
indi idual and collaborati e learning, 
and that encourage po iti e ocial 
interaction  acti e engage ent in 
learning, and el  - oti ation  

The candidate under tands the 
central concept  tools o  in uir  
and structure  o  the di cipline  he 
or he teaches and creates learning 
e perience  that ake the e a pects 
o  the di cipline acce ible and 

eaning ul for learner  to a ure
a ter  o  the content  

The candidate under tands how to 
connect concept  and u e di ering 
per pecti e  to engage learners in 
critical thinking  creati it  and 
collaborati e proble  ol ing 
related to authentic local and global 
i ue  

Edgewood College SOE Candidate Student Teacher and Cooperating Teacher Handbook 69



Assessment Levels 

Assessment Areas: 

6. Assessment

7. Planning for Instruction

8. Instructional Strategies

9. Professional Learning
and Ethical Practice

10. Leadership and
Collaboration

Not Demonstrated 

0 1 

The candidate e hibit  li ited 
knowledge o  or al and in or al 
a e ent trategies or tudent 
learning and li ited under tanding 
o  and practice in reporting 
outco es o  tudent  per or ance

The candidate in tructional plans  
o ten do not eet the need  o   all 
tudent  

The candidate draw  upon li ited 
in tructional trategie  or 
in tructional trategie  a  not 
appropriately build on content areas 
to allow tudents to appl  kill   

The candidate e hibit  li ited 
abilit  to re lect on the e ecti ene s 
o  hi her choices and action  as a 
teacher  or does not eek out
opportunities to grow pro e ionall
The candidate does not adapt 
practice to eet the needs o  each 
learner  

The candidate e hibit  li ited 
abilit  to re lect on the e ecti ene s 
o  hi her choices and action  as a 
teacher  and does not eek out 
opportunities to grow pro e ionall

Acquiring 

2 3 

The candidate e hibit  a ba ic 
under tanding o  or al and 
in or al a e ent trategies and  
reports tudent learning outco e  

The candidate organi es and plans 
ba ic te atic in truction ba ed 
upon knowledge o  ub ect atter  
pupil  the co unit  and 
curriculu  goal  

The candidate atte pts to u e a 
ariet  o  in tructional trategie  to 

encourage learners to de elop 
under tanding o  content areas or 
apply kills and knowledge  

The candidate engages in ongoing 
pro e ional learning but u es 
li ited e idence to e aluate hi her 
practice  particularl  the e ect  o  
hi her choices and actions on 
others learner  a ilie  other 
pro e ional  and the co unit  
The candidate i  beginning to adapt 
practice to eet the needs o  each 
learner  

The candidate begins to eek 
leader hip roles and opportunities 
to take re pon ibilit  or tudent 
learning, to collaborate with 
learner  a ilie  colleague  other 
chool pro e ional  and 

co unit  e bers to en ure 
learner growth  and to ad ance the
pro e ion  

Proficient 

4 5 

The candidate under tands and uses 
ultiple ethods o  a e ent to 

engage learners in their own growth  
to onitor learner progre  and to 
guide the teacher s and learner  
deci ion aking  

The candidate plans in truction that 
upport  e er  tudent in eeting 

rigorou  learning goals b  drawing 
upon knowledge o  content area  
curriculu  cro -di ciplinar  kill  
and pedagog  as well as knowledge 
o  learners and the co unit
conte t  

The candidate under tands and uses 
a ariet  o  in tructional trategies 
to encourage learners to de elop 
deep under tanding o  content areas 
and their connection  and to build 
kills to appl  knowledge in 
eaning ul wa  

The candidate engages in ongoing 
pro e ional learning and uses 
e idence to continuall  e aluate 
hi her practice  particularl  the 
e ects o  hi her choices and 
actions on other  learner  a ilie  
other pro e ional  and the 
co unit  and adapts practice to 

eet the needs o  each learner  

The candidate eek  appropriate 
leader hip roles and opportunities 
to take re pon ibilit  or tudent 
learning, to collaborate with 
learner  a ilie  colleague  other 
chool pro e ional  and 

co unit  e bers to en ure 
learner growth  and to ad ance the
pro e ion  
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Cooperating Teacher:

Student Teacher:

School:

Placement:

Date:

Edgewood College
Madison, Wisconsin

Student Teaching
Final Evaluation
by cooperating teacher

Cooperating Teacher’s Signature:

In your professional judgment, is this candidate prepared for licensing?
(Yes or No)

ELL/Bi ST Eval CT Final Site 2

Please return original to the SoE Office

OFFICE USE: Cum Folder Copy for student portfolio

Standard 3. Curriculum, Instruction, and Assessment
Teachers employ effective curriculum, instruction, and assessment practices for English language
learners and possess knowledge of the content taught in schools

Standard 6:  Linguistic and Cultural Proficiency
Teachers have achieved an advanced level of proficiency in the language of the students and a
deep understanding of the cultures of the students through intensive experiences.

Standard 7:  Bilingual Pedagogy
Teachers will recognize the purpose and management of dual language instruction, including
curriculum design, instructional practice, and assessment.

Standard 5. Professional Development
Teachers are reflective practitioners who continually engage in ongoing professional development,
networking, research, and innovation (see Standard 9, Wisconsin Teacher Standards). Teachers
actively seek out opportunities to grow and contribute professionally.

Standard 1. Language Competence
Teachers have a high degree of fluency in English, comprehend the linguistic and paralinguistic
features of the English language, and recognize the processes through which languages are
acquired in both formal and informal contexts.

Standard 2. Developmental, Social, Political, and Cultural Contexts
Teachers of English language learners address the developmental, social, political, and cultural contexts of
their students’ lives and educational experiences. They comprehend how these relate to classroom
performance andeducational practice.

Using the attached rubric sheet, please rate the student’s performance in the following areas.
Rating
[0 - 5]

Standard 4. The School Environment
Teachers recognize the importance of situating support programs for English language learners
within the context of the school and community to ensure their academic success.

ESL/Bi-Lingual
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Commonly	asked	Questions	

What	is	my	student	teacher’s	schedule?	
• Your	student	teacher	will	maintain	the	same	schedule	as	you.
• They	will	be	there	for	either	a	full	semester	or	9	weeks	of	student	teaching	depending	on	the	license

they	are	working	toward.
• This	will	be	different	is	if	they	are	completing	an	add-on	license	or	working	with	other	cooperating

teachers.		Then	together	you	will		determine	the	best	suited	schedule.

What	are	their	work	hours?	
• They	will	work	the	same	hours	as	you	work.		8+	hours	a	day.
• If	you	are	sharing	your	student	teacher	they	will	divide	their	time	accordingly	between	other

cooperating	teachers.

Can	they	substitute?	
• They	are	NOT	legally	allowed	to	substitute	teach	if	they	are	an	undergrad	student.

Should	we	encourage	professional	development?	
• If	there	are	workshops	,team	meetings,	staff	meetings,	focus	groups,	any	opportunity	for	your	student

teacher	to	engage	with	others	educators	to	enhance	their	learning	experience,	we	encourage	them	to
participate	in.

How	long	is	their	lead	teaching?	
• Two	weeks	is	the	DPI	required	legal	amount	of	time	to	lead	teach.
• Edgewood	College	strongly	suggests	that	the	more	teaching	experience,	the	better	prepared	our	new

teachers	will	be.
• It	is	recommended	that	gradually	more	class	assignments	are	added	to	their		load.		Once	they	reach

100%	they	may	teach	for	one	lead	week.
• It	is	helpful	to	allow	them	time	to	reflect	on	that	first	lead	week	by	taking	some	time	off	of	the	full	100%

load.	They	can	complete	their	second	lead	week	any	time	after	this	brief	break.

Is	there	a	required	lesson	plan	a	format?	
• They	should	be	encouraged	to	implement	your	lesson	plans,	that	of	other	teachers	that	you	work	with,

or	to	chose	a	format	that	works	best	for	them,	or	if	necessary	follow	plans	are	required	by	your	district.
• They	are	required	to	use	a	specific	edTPA	lesson	plan	when	completing	their	edTPA.
• This	format	is	made	available	to	them	during	their	student	teaching	class	on	campus.		If	you	are

interested	your	student	teacher	can	provide	you	with	a	sample.

Should	we	keep	a	journal?	
• A	shared	journal,	using	a	preferred	platform,	Google	Docs	or		spiral	notebook,	is	a	valuable	way	to

document	growth,	offer	suggestions,	pose	and	respond	to	reflective	questions,	and	any	other	issues	that
arise	during	the	course	of	the	teaching	day	that	you	want	to	be	sure	to	find	time	to	discuss.

• This	shared	journal	will	be	a	valuable	tool	once	the	student	teacher	leaves	your	classroom	and	they	are
in	a	classroom	of	their	own.
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						What	Behavior	management	techniques	should	be	presented?	
• It	is	important	that	the	student	teacher	is	aware	of	the	steps	and	guidelines	established	by	your	district

and	building.		Provide	them	with	any	written	documentation	ahead	of	their	placement	in	your
classroom.

• This	documentation	can	be	placed	in	the	binder	you	prepare	ahead	of	time	for	their	stay.
• If	you	have	specific	classroom	rules	be	sure	that	they	are	aware	of	those	as	well.
• If	you	have	a	technique	that	you	use	to	develop	those	guidelines	with	your	students	at	the	start	of	each

year	or	semester,	share	that	as	well	with	your	student	teacher.

Should	the	student	teacher	attend	IEPs	or	Intervention	meetings?	
• Attending	IEP	meetings	and	intervention	meeting	will	be	a	valuable	experience	for	your	student

teacher.
• Be	sure	to	get	permission	from	the	parents	of	each	child	first.
• Encourage	your	student	teacher	to	read	over	the	IEP’s	and	ask	for	clarification	on	any	issues	that	are

unclear.

What	type	of	parental	contact	should	we	encourage	our	student	teachers	to	participate	in?	
• Encourage	them	to	write	an	introductory	letter	to	send	home	with	students	or	to	share	on	a	class

website.
• Have	student	teachers	make	positive	phone	calls	to	parents	regarding	student	progress.
• Student	teachers	can	participate	in	providing	written	feedback	on	assignments	and	when	grading.
• Student	Teacher	should	participate	in	Parent	–Teacher	Conferences.		Encourage	them	to	share	student

feedback	in	subject	areas	where	they	are	responsible.
• When	appropriate	student	teacher’s	can	participate	in	making	phone	calls	around	student	behavior,

with	modeling	and	coaching	from	the	cooperating	teacher.

When	should	the	student	teacher	begin	to	assume	responsibility?	
• The	student	teacher	should	initially	spend	time	developing	an	understanding	of	classroom	routines	and

students'	educational	needs.
• Once	both	parties,	cooperating	teacher	and	student	teacher,	feel	they	are	prepared	to	begin	assuming

responsibility	they	can	begin	teaching	in	what	ever	capacity	is	most	appropriate	(whole	classroom,
small	groups,	one	on	one).

• It	is	important		for	the	cooperating	teacher	to	remember	that	the	student	teacher	will	have
responsibilities	to	complete	the	edTPA	and	that	the	cooperating	teacher	allows	classroom	time	and
support	in	completing	that	DPI	requirement.

What	if	I	have	concerns	about	my	student	teacher?	
• On	occasion	issues	may	occur	regarding	a	student	teacher.	If	you	are	not	able	to	resolve	the	situation

with	the	the	student	yourself,	please	contact	the	student	teacher’s	supervisor.
• Once	the	supervisor	has	been	contact	regarding	the	issue	the	Director	of	Clinical	experiences	will	be

made	aware	of	the	situation.	All	attempts	will	be	made	to	correct	the	situation.
• If	the	supervisor	and	cooperating	teacher	agree	that	they	are	unable	to	resolve	the	situation	a	new

student	teaching	placement	will	be	made.
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 | FAQs – Clinical Placements and the edTPA in Wisconsin – developed by the WI DPI edTPA Work Group 

– Revised for Edgewood College 

 

Frequently Asked Questions about Clinical Placements and the edTPA in 

Wisconsin 

— edTPA Description and Requirement — 

What is the edTPA? 
The edTPA is a pre-service teacher performance assessment.  To complete the edTPA, candidates 
choose a learning segment of 3-5 lessons in one class, collect artifacts (lesson plans, instructional 
materials, teaching videos, assessments, and sample student work), write commentaries in response 
to prompts in the subject-specific edTPA handbook, and submit their artifacts and commentaries for 
professional scoring.  Scorers rate candidate performance in planning, instruction, and assessment 
using rubrics in the edTPA handbooks.  

Where did the edTPA come from? 
The edTPA was developed by the Stanford Center for Assessment, Learning, and Equity (SCALE) in 
partnership with the American Association of Colleges of Teacher Education (AACTE) and with input 
from teachers and teacher educators across the country.  It is modeled after the National Board for 
Professional Teaching Standards’ assessments of accomplished veteran teachers but is designed for 
candidates seeking initial licensure.  SCALE is responsible for the edTPA handbooks, rubrics, and 
scorer training materials.  They have contracted with Pearson to manage candidate registration, 
material dissemination, and professional scoring.  More information can be found on the SCALE 
website at scale.stanford.edu/teaching/edtpa. 

What is the edTPA requirement for Wisconsin? 
All candidates for initial licensure in Wisconsin must complete an edTPA and submit it to Pearson for 
official scoring. Effective September 1, 2016, all candidates must achieve the state passing score of 
38 on the edTPA for initial licensure in Wisconsin.  More information can be found on the Wisconsin
DPI edTPA website (tepdl.dpi.wi.gov/epp/edtpa). 

— edTPA Cost, Registration, and Submission — 

What does the edTPA cost? 
The edTPA costs $300, which includes official scoring and score reporting to the candidate and to the 
program designated by the candidate during registration.  Additional score reports are $50.  Retakes 
cost $100 for a single task (planning, instruction, or assessment) or $300 for a full edTPA. 

How do candidates register for the edTPA? 
Candidates register on the Pearson edTPA site (www.edtpa.com). 

How do candidates submit the edTPA? 
Teacher candidates at Edgewood College submit the edTPA through the Pearson ePortfolio System.  
Pearsonuse the submission procedure prescribed by their educator preparation program.  More 
information can be found on the Pearson edTPA site (www.edtpa.com). 
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 | FAQs – Clinical Placements and the edTPA in Wisconsin – developed by the WI DPI edTPA Work Group 

– Revised for Edgewood College 
 

— Clinical Placements — 

What should educator preparation programs consider when making a clinical placement? 
The edTPA is usually completed during the final clinical placement (student teaching) but may be 
completed during an earlier placement at the program’s discretion.  Candidates should be sufficiently 
prepared before attempting the edTPA.  The placement should provide the opportunity to satisfy the 
subject-specific requirements in the edTPA handbook.  In particular, the candidate will need to take 
sole responsibility for planning, instruction, and assessment of one class for 3-5 days and will need 
permission to videorecord and gather samples of student work.  The educator preparation program 
should ensure a proper fit between the clinical placement and these requirements of the edTPA. 

What about split placements? 
Where two 9-week placements are used, educator preparation programs should consider which 
placement best suits the requirements of the edTPA.  Most will prefer that candidates complete the 
edTPA during the first placement to allow time for a retake as needed.  Other options are to lengthen 
the first placement and shorten the second (12 weeks / 6 weeks) or to use an 18-week placement with 
previous clinical experience in other areas or levels.  

What about co-teaching? 
Programs are increasingly favoring co-teaching in clinical placements.  In co-teaching, the cooperating 
teacher and teacher candidate plan together and share teaching responsibilities so they can ensure
high-quality instruction while addressing individual student needs.  Co-teaching can take many forms: 
one teaches while the other helps individuals or groups; both teach in parallel with separate groups or 
stations; each teaches particular lessons, units, or classes; etc.  Regardless of the structure, the 
teacher candidate must take sole responsibility for planning, instruction, and assessment for the 
learning segment used for the edTPA. 

— Completing the edTPA — 

Which edTPA handbook should a candidate use?  What if a candidate is certifying in 
more than one area? 
Each candidate completes one edTPA, even if certifying in more than one area.  DPI has provided a
list of allowable handbooks for each certification area.  The educator preparation program will choose 
the handbook based on program requirements and best fit to the candidate’s clinical placement. 

Which class and topic should candidates choose for their edTPA learning segment? 
Every candidate should choose a class and topic whose content aligns with the “central focus” and 
rubrics in the subject-specific edTPA handbook.  The candidate should also try to pick a class with a 
variety of learners to find focus students for the edTPA.  The educator preparation program and 
cooperating teacher can help the candidate make the most appropriate choices. 

When should candidates complete the edTPA? 
Candidates at Edgewood College complete the edTPA in consultation with Edgewood faculty and the 
cooperating teacher. Decisions are based on candidate readiness and the timing of class topics that
are suited to the edTPA requirements.  In every case, candidates should complete the edTPA early 
enough to allow 3-4 weeks for scoring with time for remediation as needed.  The Pearson website 
(www.edtpa.com) lists submission deadlines and score report dates; programs can use these to set 
their own submission deadlines for candidates. 
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 | FAQs – Clinical Placements and the edTPA in Wisconsin – developed by the WI DPI edTPA Work Group 

– Revised for Edgewood College 
 

— Academic Language — 

What is academic language, and what role does it play in the edTPA? 
Academic language refers to the way people talk and write in school and in particular disciplines.  It 
includes vocabulary (words and phrases), syntax (sentence structures), and discourse (ways of making 
arguments and presenting evidence).  Part of teaching is helping students learn to use the language of 
the subject area, especially if this differs from the language they use at home.  The edTPA will ask 
candidates to describe how their planning, instruction, and assessment help students meet the 
language demands of a learning task related to one of their learning objectives.  More information about 
academic language can be found in the edTPA handbooks. 

— Video-recording — 

What should candidates record for their edTPA learning segment? 
Candidates should record the entire learning segment (3-5 classes) so they are able to select two 
unedited clips that best demonstrate the evidence called for in the rubrics.  It often helps to have the 
first clip focus on the teacher delivering instruction while the second focuses on students engaging in 
learning activities or otherwise performing with teacher feedback.  Focus students should be seated 
where they will be visible and audible during recording, whereas students for whom permission to 
record has not been given should be seated where they are not visible.  For instruction, the camera 
should zoom in enough to make visual aids legible while still keeping students in the frame. For small 
group work, the camera should be positioned to pick up clear video and audio of the group in focus 
while other groups are also working in the room.  

How should candidates prepare to video-record their classes? 
Candidate should follow the procedures of the educator preparation program and school district to 
secure permission to video-record during the clinical placement.  This usually includes an introductory 
letter to parents at the start of the semester with a video release to be signed and returned to the 
school.  Video release forms are available on the Wisconsin DPI edTPA site 
(tepdl.dpi.wi.gov/epp/edtpa).  Once permissions are secured, candidates should practice video-
recording before the edTPA to learn how to capture clear video and audio in a classroom and to get 
students used to having a camera in the room. 

What are the restrictions on video-recordings and their use? 
Classroom videos may be viewed only by school district personnel; education faculty, teacher 
candidates, and DPI reviewers; and official edTPA scorers or trainers.  They may not be shared or 
posted online without express written permission from students, parents, and school personnel.  
Candidates who violate this restriction may be denied a teaching license.  Educator preparation 
programs may wish to have candidates sign a memo of understanding regarding appropriate use of 
videos and the consequences for misuse, including possible loss of the teaching license. 
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— Supporting Candidates — 

How can the cooperating teacher support a teacher candidate? 
In the weeks leading up to the edTPA, the cooperating teacher can help the candidate get to know 
the students, build confidence as a teacher, and choose a class, topic, and focus students for the 
edTPA.  During the learning segment (3-5 class days), the cooperating teacher should give the 
candidate full responsibility for planning, teaching, and assessing the class.  In the week or two prior 
to teaching the learning segment, the cooperating teacher should be aware that the candidate needs 
time to administer pre-assessments (if needed), plan for instruction, and practice videotaping. After
the
learning segment, the cooperating teacher should be aware that the candidate needs time to select 
video clips, write commentaries, and submit the edTPA for scoring, while still keeping up with regular 
teaching duties.  A co-teaching approach can help provide flexibility. 

How can the educator preparation program support candidates? 
Before the start of the semester, the educator preparation program should select the appropriate 
edTPA handbook from the DPI-approved list to match the candidate’s certification area and clinical 
placement.  At the start of the semester, the program should provide the candidate with a timetable 
and guidelines for completing the edTPA, video-recording rules and releases, the relevant edTPA 
handbook, and the “Making Good Choices” guide from the Pearson edTPA site (www.edtpa.com).  In 
general, the program can help candidates succeed by teaching and using edTPA terminology in 
education courses; practicing edTPA-like tasks with formative feedback; familiarizing candidates with 
edTPA requirements and rubrics; discussing edTPA tasks and samples in seminar; encouraging peer 
feedback on the clarity and completeness of responses; and providing logistical and technical support 
for video-recording and selection and compression of video clips.  Programs are not permitted to tell 
candidates what to write or which videos to use, to edit candidate writing, or to upload candidates’ 
materials.  Examples of appropriate and inappropriate support are spelled out in the document 
“Guidelines for Supporting Candidates Completing edTPA” on the Pearson edTPA site 
(www.edtpa.com). 

— Scores and Retakes — 

How is the edTPA scored? 
The edTPA includes three tasks: planning, instruction, and assessment.  Each task is evaluated 
using 5 rubrics with scales from 1 (lowest) to 5 (highest), with 3 (proficient) as the target for a pre-
service teacher.  Together, these 15 rubrics result in a total edTPA score of 15 to 75. 

What is the passing score in Wisconsin? 
The current passing scores for teacher candidates in Wisconsin is 38. Effective September 1,
2016, program completers will have to achieve the passing score to be eligible for licensure.  
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What if a candidate doesn’t pass the edTPA? 
Candidates who do not achieve the passing score may register to re-take a single task ($100 
fee) or 
the full edTPA ($300 fee).  Candidates who do not pass the edTPA but who score more than 
35 on the edTPA may take advantage of Edgewood College's exceptions policy.  This 
decision is made in concert with Edgewood faculty, the cooperating teacher, and college 
supervisor.  Guidelines for
decision-making and instructions for candidates are available on the Pearson edTPA site 
(www.edtpa.com).  To reduce the likelihood of a retake, candidates should take care to 
address every point in the commentary prompts and to provide evidence directly related to the 
criteria in the rubrics.   

— More Information — 

Where can I find more information? 
The Pearson edTPA site (www.edtpa.com) is the official source of information for candidates 
and faculty.  The AACTE edTPA site (edtpa.aacte.org) provides resources and an online 
community for edTPA coordinators.  State information can be found on the Wisconsin DPI 
edTPA site 
(tepdl.dpi.wi.gov/epp/edtpa).  For more information, contact Jesslyn Hollar, Edgewood 
College's Teacher Candidate Assessment Director. 
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Student	Name:	 				Student	Number:	

Licensure	Endorsement	Transition	into	teacher	education	is	required	for	program	completion	and	recommendation	for	
licensure.	A	student	may	achieve	Licensure	Endorsement	by	a	record	of	satisfactory	assessments	on	the	following:	

			Professional	Practice	Endorsement:						 Acceptable	or	Target	Level	on	All	professional	Proactive	Measures	
			Legislative	Requirements	Endorsement:	 Approved	Completion	of	All	Legislative	Requirements	
			Partnership	Endorsement:	 	 Acceptable	or	Target	Level	on	All	Standards	
			Initial	Educator	Development	Statement:	 Self	Evaluation	
			Advisor	Acknowledgement:								 Portfolio	Completion;	Program	Requirement	Completion:		edTPA	Completion	
	Certification	Officer	Endorsement:	 	 License	Application	Approved	

When	you	have	collected	the	documents	to	support	your	application,	make	an	appointment	with	your	advisor	to	
sign	off	on	this	form.		Final	approval	will	be	determined	by	the	School	of	Education.	you	will	be	contacted	only	in	
the	case	of	non-	approval.	

Licensure(s):	 	_______________________;		_________________________;		________________________	
Professional	Practice	Endorsement	
				[Student	Teaching	Evaluations]:		 Approved	 	Not	Approved	
Legislative	Requirements	Endorsement:	 Approved	 	Not	Approved	
				(FORT,Praxis	II)	
edTPA	 	 Approved	 Not	Approved	
Reflective	Self	Evaluation:							 Rating	
ELO	Application	Form:	 	 																Completed	

I	have	conferred	with	my	advisor	about	the	requirements	regarding	Licensure	Endorsement	and	completion	of	the	
Edgewood	College	Teacher	Education	Program.		I	understand	that	application	for	Wisconsin	licensure	is	my	
responsibility	and	is	under	the	jurisdiction	of	the	WI	Department	of	Public	Instruction	but	must	first	be	endorsed	
through	signature	of	the	certifying	officer	at	Edgewood	College.	

Student	Signature:	 Date:	

I	affirm	the	above	information	is	accurate.	

Advisor	Signature:	 Date:	

Office	Use	Only	

Licensure	Endorsement	Approved:	 Date:	

DPI	Entry:	Certifying	Officer	Signature:	 Date:	

Licensure	Endorsement	
Application	Form	

School Educationof
Edgewood College
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Student	Name:	 				Student	Number:	

Licensure	Endorsement	Transition	into	teacher	education	is	required	for	program	completion	and	recommendation	for	
licensure.	A	student	may	achieve	Licensure	Endorsement	by	a	record	of	satisfactory	assessments	on	the	following:	

			Professional	Practice	Endorsement:						 Acceptable	or	Target	Level	on	All	professional	Proactive	Measures	
			Legislative	Requirements	Endorsement:	 Approved	Completion	of	All	Legislative	Requirements	
			Partnership	Endorsement:	 	 Acceptable	or	Target	Level	on	All	Standards	
			Initial	Educator	Development	Statement:	 Self	Evaluation	
			Advisor	Acknowledgement:								 Portfolio	Completion;	Program	Requirement	Completion:		edTPA	Completion	
	Certification	Officer	Endorsement:	 	 License	Application	Approved	

When	you	have	collected	the	documents	to	support	your	application,	make	an	appointment	with	your	advisor.	
Final	action	will	be	decided	by	the	School	of	Education	and	will	be	reported	to	you	later	through	a	copy	of	the	
approved	application.	

Professional	Practice	Endorsement	[Student	Teaching	Evaluations]:	
Approved	 	Not	Approved	

Legislative	Requirements	Endorsement:		 	 Approved	 	Not	Approved	

edTPA	 	 Approved	 Not	Approved	

Portfolio	Endorsement:	 	 Signature	

Reflective	Self	Evaluation:								 Rating	

ELO	Application	Form:	 	 																Completed	

I	have	conferred	with	my	advisor	about	the	requirements	regarding	Licensure	Endorsement	and	completion	of	the	
Edgewood	College	Teacher	Education	Program.		I	understand	that	application	for	Wisconsin	licensure	is	my	
responsibility	and	is	under	the	jurisdiction	of	the	WI	Department	of	Public	Instruction	but	must	first	be	endorsed	
through	signature	of	the	certifying	officer	at	Edgewood	College.	

Student	Signature:	 Date:	

I	affirm	the	above	information	is	accurate.	

Advisor	Signature:	 Date:	

Office	Use	Only	

Licensure	Endorsement	Approved:	 Date:	

DPI	Entry:	Certifying	Officer	Signature:	 Date:	

Cross	Cat	-	Licensure	Endorsement	
Application	Form	

School Educationof
Edgewood College
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Student	Name:	 				Student	Number:	

Licensure	Endorsement	Transition	into	teacher	education	is	required	for	program	completion	and	
recommendation	for	licensure.	An	ASP	graduate	student	may	achieve	Licensure	Endorsement	by	a	record	of	
satisfactory	assessments	on	the	following:	

Pre-Licensure	Endorsement:	 Completed/Approved	
Professional	Practice	Endorsement:	 Acceptable	or	Target	Level	on	All	Professional	Measures		

of	Student	Teaching	&	edTPA	
Content	Requirements	 	 Approved	Completion	of	All	Content	Requirements		
Legislative	Requirements	Endorsement:	 Approved	Completion	of	All	Legislative	Requirements	
Advisor	Acknowledgement:								 ePortfolio	Completion;	Program	Requirement	Completion	
Certification	Officer	Endorsement:	 	 License	Application	Approved	and	Submitted	

When	you	have	collected	the	documents	to	support	your	application,	make	an	appointment	with	your	advisor.	
Final	action	will	be	decided	by	the	School	of	Education	and	will	be	reported	to	you	through	a	copy	of	the	approved	
application.	

Pre-Licensure	Endorsement:	 Completed	 Not	Completed	

Licensure(s):		 ;	 ;		
Licensing	Seminar:	 	Attended	 	Not	Attended	
ELO	Form:		 	Submitted	 	Not	Submitted	

Professional	Practice	Endorsement	[Student	Teaching	Evaluation]:	 Approved	 	Not	Approved	
Initial	Educator	Statement:	 Approved	Score	 	Not	Approved	
edTPA:		 	 Approved	Score	 	Not	Approved	

Legislative	Requirements	Endorsement:	 Approved	 Not	Approved	

I	have	conferred	with	my	advisor	about	the	requirements	regarding	Licensure	Endorsement	and	completion	of	the	
Edgewood	College	Teacher	Education	Program.		I	understand	that	application	for	Wisconsin	licensure	is	my	
responsibility	and	is	under	the	jurisdiction	of	the	WI	Department	of	Public	Instruction	but	must	first	be	endorsed	
by	the	certifying	officer,	at	Edgewood	College.	

Student	Signature:	 Date:	 ______	

I	affirm	the	above	information	is	accurate.	

Advisor	Signature:	 Date:	

Office	Use	Only	

Preliminary	Entry	Approved:	 _______________	 	Date:	

ASP	Licensure	Endorsement	
Application	Form	

School Educationof
Edgewood College
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Revised	3/6/2015	

Student	Name:	 				Student	Number:	

Licensure	Endorsement	Transition	into	teacher	education	is	required	for	program	completion	and	recommendation	for	
licensure.	A	student	may	achieve	Licensure	Endorsement	by	a	record	of	satisfactory	assessments	on	the	following:	

			Professional	Practice	Endorsement:						 Acceptable	or	Target	Level	on	All	professional	Proactive	Measures	
			Legislative	Requirements	Endorsement:	 Approved	Completion	of	All	Legislative	Requirements	
			Partnership	Endorsement:	 	 Acceptable	or	Target	Level	on	All	Standards	
			Initial	Educator	Development	Statement:	 Self	Evaluation	
			Advisor	Acknowledgement:								 Portfolio	Completion;	Program	Requirement	Completion:		edTPA	Completion	
	Certification	Officer	Endorsement:	 	 License	Application	Approved	

When	you	have	collected	the	documents	to	support	your	application,	make	an	appointment	with	your	advisor.	
Final	action	will	be	decided	by	the	School	of	Education	and	will	be	reported	to	you	later	through	a	copy	of	the	
approved	application.	

Professional	Practice	Endorsement	[Student	Teaching	Evaluations]:	

Approved	 	Not	Approved	

Legislative	Requirements	Endorsement:	 Approved	 	Not	Approved	

Portfolio	Endorsement:	 	 Signature	

ELO	Application	Form:	 	 																Completed	

I	have	conferred	with	my	advisor	about	the	requirements	regarding	Licensure	Endorsement	and	completion	of	the	
Edgewood	College	Teacher	Education	Program.		I	understand	that	application	for	Wisconsin	licensure	is	my	
responsibility	and	is	under	the	jurisdiction	of	the	WI	Department	of	Public	Instruction	but	must	first	be	endorsed	
through	signature	of	the	certifying	officer	at	Edgewood	College.	

Student	Signature:	 Date:	

I	affirm	the	above	information	is	accurate.	

Advisor	Signature:	 Date:	

Office	Use	Only	

Licensure	Endorsement	Approved:	 Date:	

DPI	Entry:	Certifying	Officer	Signature:	 Date:	

BIL/ESL	Licensure	Endorsement	
Application	Form	

School Educationof
Edgewood College
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Edgewood College 
License Completion Steps: 

1. Attend final student teacher licensing meeting at the end of the semester.
2. Undergrads complete green “Licensure Endorsement Application” form.

a. Write your name and ID number at the top
b. Sign your name and date document where indicated
c. Return to Certifying Officer

3. ASP, ACE, and Special Ed make an appointment with your advisor to complete your
“Licensure Endorsement Application” form. It needs to be signed by your advisor.

4. Complete the ELO form and return digital or paper copy to Certifying Officer DER
201.

5. Politely remind your supervisor and cooperating teachers(s) to submit their final
evaluations. These can be mailed to SoE office in the envelop that was provided at
the dinner or email a copy to the Certifying Officer.   dstamler@edgewood.edu

6. Complete your Initial Educator Statement and have your supervisor sign and score
your essay (1-5), submit this with all other paper work.

7. Be sure edTPA has been submitted and scored, as well as all other legislative
requirements.

Instructions for completing the ELO form: 

For Part I: Applicant Information: 

• Make sure you record all information carefully, if you hyphenate your name be sure to
include the hyphen, double check birthdate.

For Part II: Post Secondary Education and Institutional Endorsement: 

• The first line should be Edgewood College and the program you are completing;
(B.A./B.S., M.A./M.S., Doc, or Lic. Prog.).

• Under Degree or Licensing Program:
Check “Licensing Program” if you are completing a license only this semester. 
Check “The Appropriate Degree Program” if you are completing your license     

and degree together this semester. 

• Your Graduation Date will be one of these:
5/25 ; 8/25; or 1/10       These are Edgewood’s dates of conferment. 
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• Write in your Major or Major Equivalent.

• If you are completing an Add-On ESL/BILINGUAL license, then you are completing 
a MINOR at Edgewood College for your program/license. Under “Minor,” write in the 
license you are seeking (“ESL”, “Bilingual” or if you are completing both this semester 
write in “ESL and Bilingual”).

• In the next boxes, write in your most recent additional degree previously 
completed. Followed by other degrees completed. Remember to indicate the date 
of completion for each.

• We MUST have your most recent degree ( BA, BS, MA, MS, Doc) where and 
when you obtained it (mm/yyyy) indicated on the form. 

For Part III of this form: License(s) Anticipated: 

• Your Licensure Developmental Level is the same range for which you are earning
your degree in.  If you have a current license and you are adding ESL or Bilingual on
to it. If you do not know your current license range, you can look your name up
in the DPI license database:

(For example, your license range could be EC-MC, MC-EA, and so on.  This is listed
on DPI’s website in your file, and also on the license copy you received from DPI.)

• The licensure area you are receiving could be: Elementary Reg. Ed, Early
Childhood, Special Ed, Secondary, BFSS, BFS, English, ESL, etc. If you are
receiving a variety of licenses write them all in.

• The last section asks which program were you are receiving your license from: ASP,
ACE, Undergrad, or other.

Other Items to be aware of: 

• Along with the Licensure Endorsement sheet you must also have passed the FORT (if 
required), received a passing score for your EDTPA (if required), an ELO application 
must be submitted, your initial educator statement signed by both you and your 
supervisor and turned in, and all college supervisor and cooperating teacher 
evaluations have been submitted to the School of Education office the office will 
upload it by 6/15; 1/20;8/30. Your license application will NOT be submitted or 
official until you complete these final steps.

• It will take DPI any where between 6 – 8 weeks to finalize your license.  There will be 
contact information on their web sites “Contact Us” that will allow you to ask 
questions.

• For specific questions regarding your ELO application, please contact Edgewood’s 
Certifying Officer.   Debbie Stamler (dstamler@edgewood.edu). 
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Tips	for	ELO	Applicants	
First,	the	starting	point	for	all	applicants	will	be:	
https://dpi.wi.gov/tepdl/elo	

Some	general	information	…	

- Please	prepare	any	and	all	required	documents	to	be	available	as	attachments	(e.g.,	save	as	an	MS
Word	or	PDF	document)	so	you	may	upload	them	during	the	ELO	application	process.		You	may	need	to
SCAN	some	documents	and	save	them	somewhere	so	they	are	readily	available	to	you	during	the
application	process.

For	in-state	teacher	and	pupil	services	applicants,	these	tips	include:	
• Be	prepared	BEFORE	you	login	…

– Determine	which	email	account	you	will	use	to	create	an	ELO	account	as	well	as	receive
periodic	communications	from	the	DPI.		If	you	do	not	have	an	email	account,	create	one
right	away.

– If you have changed you name, change it with DPI prior to applying for your
license.

–

–

To	determine	whether	you	need	to	get	fingerprinted.		On	the	Apply	for	an	Educator 
License	page,	click	on	the	left	hand	column	under	Educator	Licensing,	 you	will	find	a 
Finger	Print	Requirement.	Click	that	to	determine	if	you	need	to	have	a	finger	print	done 
and	how	to	go	about	an	Electronic	Fingerprint	Submission.
Under the	same	column	you	will	find	Background	Check	for	Licensure.	Read	over	the 
Conduct	and	Competency	questions	to	see	if	you	need	to	have	anything	prepared	to

– Prepare	any	required	documents	and	SCAN	them	so	you	can	attach	those	documents
during	the	application	process.		For	instate	teacher	and	pupil	services	applicants,	this
would	really	only	apply	if	there	is	some	type	of	misconduct	that	needs	to	be	reported.

IF	there	is	some	type	of	misconduct	that	needs	to	be	reported,	you	will	need	to	
prepare	and	attach	a	written	explanation	of	what	happened.	You	must	also	
provide	complete	electronic	(scanned)	copies	of	documents	associated	with	the	
matter	that	can	corroborate	/	illuminate	your	explanation	of	the	incident.	These	
may	include	the	criminal	complaint,	judgment	of	conviction,	police	reports,	
disciplinary	letters/findings,	correspondence,	etc.,	as	applicable.		(Note:	Court	
history	information	printed	from	the	CCAP	web	site	is	NOT	sufficient.)	

– Have	your	credit	card	ready.		If	you	do	not	already	have	a	credit	card,	you	should
purchase	a	pre-paid	credit	card	at	a	local	convenience	store.

For	in-state	administrator	applicants,	these	tips	include:	
• Be	prepared	BEFORE	you	login	…

– Determine	which	email	account	you	will	use	to	create	an	ELO	account	as	well	as	receive
periodic	communications	from	the	DPI	(if	you	do	not	have	an	email	account,	create	one
right	away)

– Determine	whether	you	need	to	get	fingerprinted.		For	more	info,	follow	the	directions
above	to	access	the	Finger	Printing	requirements.

– If	you	have	changed	you	name,	change	it	with	DPI	prior	to	applying	for	your	license.
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– Prepare	any	required	documents	and	SCAN	them	so	you	can	attach	those	documents
during	the	application	process.		For	instate	administrator	applicants,	these	may	include:

• PI	1613	Employment	Verification	(this	form	can	be	downloaded	from	the
Supplementary	Forms	link	found	under	Apply	for	an	Educator	License

• IF	there	is	some	type	of	misconduct	that	needs	to	be	reported,	you	will	need	to
prepare	and	attach	a	written	explanation	of	what	happened.	You	must	also
provide	complete	electronic	(scanned)	copies	of	documents	associated	with	the
matter	that	can	corroborate	/	illuminate	your	explanation	of	the	incident.	These
may	include	the	criminal	complaint,	judgment	of	conviction,	police	reports,
disciplinary	letters/findings,	correspondence,	etc.,	as	applicable.		(Note:	Court
history	information	printed	from	the	CCAP	web	site	is	NOT	sufficient.)

– Have	your	credit	card	ready.		If	you	do	not	already	have	a	credit	card,	you	should
purchase	a	pre-paid	credit	card	at	a	local	convenience	store.

Other	General	Tips:	
– If	you	have	been	previously	licensed	by	the	WI	Dept.	of	Public	Instruction,	you	must	use	the	ELO

Onboarding	questions	to	confirm	you	have	been	licensed	by	entering	your	last	name	(when	you
were	last	licensed),	your	SSN,	and	your	date	of	birth.		This	will	allow	the	system	to	locate	your
previous	license	and	match	it	up	with	your	new	application

– You	must	create	an	ELO	account,	which	is	powered	by	WAMS	(Wisconsin	Access	Management
System),	but	you	may	create	this	ELO	account	at	the	beginning	of	the	ELO	application	process.

– You	should	use	your	full	legal	name	during	the	application	process. If you have changed you
name, change it with DPI prior to applying for your license.

– If	you	are	a	veteran,	you	may	be	able	to	get	a	one-time	fee	waiver.			To	get	the	fee	waiver,	you
would	need	to	work	with	the	WI	Dept	of	Veteran	Affairs.		More	info	on	the	process	is	available	at:
use	the	search	box	in	the	top	right	hand	corner	to	find	that	form.

– IF	you	have	additional	documentation	that	you	believe	would	be	helpful	information	for	DPI	to
know,	you	should	plan	to	scan/attach	and	upload	it	during	the	ELO	application

Ready	to	Begin..	

Go	to	the	web	page	provided		https://dpi.wi.gov/tepdl/elo	
1. Click	on	Initial-WI
2. Choose	the	application	type	you	will	be	applying	for.
3. It	will	take	you	through	the	“Before	you	Submit	Your	Application”	make	sure	all

of	that	has	been	completed.
4. Be	sure	that	your	Certification	Officer	has	submitted	your	data.
5. Make	sure	that	you	have	a	WAMS	ID	set	up.	If	you	do	not,	you	can	do	it	now.
6. Log	into	WAMS	using	your	ID	and	you	will	be	taken	to	the	ELO	Quick	Start	Menu.
7. Click	on	the	correct	categories	and	click	Go!
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